Year One HIPPY AmeriCorps Evaluation:

Children's Progress in Developing Reading-Related S kills and
HIPPY Parental Involvement in Literacy Activities

Kailua-Kona HAWAII HIPPY Program

March 2006

Prepared By

Marsha M. Black, Ph.D.
University of South Florida
Dept. of Child and Family Studies
Louis de la Parte Florida Mental Hedifthtitute
13301 Bruce B. Downs Blvd.
Tampa, Florida 33612-3807

In collaboration with
Diane Powell, Ph.D., Project Director
University of South Florida
Dept. of Child and Family Studies
Division of Applied Research and Educational Suppor



Acknowledgements

We would like to thank the following people foethassistance in conducting the
first year evaluation for the HIPPYCorps Initiative

Elisabet Eklind, Executive Director, HIPPY USA, eveerved as consultant and
collaborative partner during all phases of thdweatson.

HIPPY USA staff who quickly and efficiently respied to our requests for
information and assistance.

The Hawaii HIPPY AmeriCorps State Director anddfamn Assistant who
enthusiastically participated in the planning andlementation of the evaluation.

The HIPPY coordinators and home visitors who gemgy contributed their time
in conducting parent recruitment, collecting claltl parent information,
administering the child pre- and posttests, ardRbtrospective Parent Survey.

The HIPPY parents who provided information abdeirt participation in home
literacy and educational activities and their petons about the improvements
they made in their early childhood knowledge, keag skills, parent-child
interactions, and positive parenting behaviors.



Table of Contents

LISt Of TADIES ... e e e e e e e 4

S o) B o U] = 5

I EXECULIVE SUMMAIY .oiiiiiiii i mnamneeeee e 6

I INEFOAUCTION ... e e ee e e s 8
The HIPPY Program ...ttt e aa e 8
The Kailua-Kona Hawaii HIPPY Program .......ccccccioiiiiiiiineeeeee e, 8
Background of the AmeriCorps INItiatiVe......ccccevvvviviiiiiiiiimiiiiiiiin Q.

1l (Y111 g oo (o] (o | VAPPSR 9
StUY QUESLIONS ... 9
PartiCIDANTS  ooiiiiiiiii ittt a e as 10

CRIlAIEN. . e ———— 10
P aAIENES et 10
Evaluation INSIrUMENTS .......covvuiiiiii e e 11
[ (010t =0 [ = 12
Data ANAIYSES ... e 13
Get Ready to Read! Screening TOOl .......cooaeaeiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiens 13
Parent RetroSPECtiVE SUIVEY .........o.iiiiceeeeeee e 13
v Findings on Children’s Development of Reading-Related Skills.................. 14
Vv Findings From the Parent RetroSpective SUIVeY .............cuvvvevvvivieiiineeneennnnns 15
Home Literacy and Community Educational Acti\stie........................ 15
Parents’ Perceptions of Their Knowledge, Attitside
SKkills, and BENAVIOIS............uuiiiiiii e 17

VI DISCUSSION ittt ettt e e e e e e e et e e e e e e e e bneeeee s e annennes 19

VII REIEIENCES oottt e e e ee e s 23

VIII  Appendices
Appendix A — HIPPY LOQIC MOUEL...........uuummimmmmeeeeveeiieiieiiivineiineninenennnennnennnes 4.2
Appendix B — Retrospective Parent SUIVeY.....ccccc..ueeveivieiiiiiiiiiiiiiiiiiiinnnnnnn. 25
AppPendiX C — TabIeS CL-CB........uuuuiuriiimmmmmmeee e 28

Appendix D — HIPPY USA AmeriCorps Evaluation Prdaees ............ccccccee.... 36



Table 1
Appendices

Table C-1

Table C-2

Table C-3

Table C-4

Table C-5

Table C-6

List of Tables

Scores for the Get Ready to Riesid’ime 1 and Time 2 (N=16) .......... 14

Demographics of Children Administered et Ready to Read
Screening TOOI (NZ16) ..o 8.2

Demographics of Parents Completing thteoRpective Parent
SUINVEY (NTL6) .eeeiiiiiiiiiiiiiiiieieeeeees e eeeeeseeesesaeseessessssensssssssnsnsnnnns 29

Gains for Subscale Ratings from Retraspe®retest to
Retrospective Posttest for Items Measuring Par&articipation
in Home Literacy and Community Educational Adieg (N=16) .......... 30

Item Ratings Patterns Across Aliis Measuring Parent Participation
in Home Literacy and Community Educational Acieét— (N=16)....... 31

Gains for Subscale Ratings from RetrdspePretest to
Retrospective Posttest for Parent Knowledgeiudés,
Skills, and Behaviors (N=16) .........ccoei e ee et 32

Subscale Rating Patterns foltaths Measuring Parents’
Perceptions of their Krledge, Skills, Attitudes, and
Behaviors (N=16) ...ttt 34



Figure 1.

Figure 2

Figure 3

Figure 4

Figure 5

Figure 6

Figure 7

List of Figures

Change in Score CategorieshferGet Ready to Read!
Time 110 TiME 2 (N=16)ccuuuiiniiieie e e 15

Retrospective Parent Survey ResponseDistribution for
Home Literacy and Community Educational Actegi(N=16)............... 16

Change in Pre-Post Ratings for Partiaypeith Home Literacy
And Community Educational ActivitieS (N=16) wcceevevvvvviviiiiiiiiiereennne. 16

Distribution of the Gain=0 Responsed?att- Home Literacy
and Community Educational ActivitieS (N=16) cccecveeeevvvviviiiiiiiiiiieeene, 17

Retrospective Parent Survey ResponsgQat®istribution
for Parent Knowledge, Attitudes, Skills, anchBeiors (N=16).............. 18

Change in Pre-Post Ratings for Particypaith Parent
Knowledge, Skills, Attitudes, and Behaviors (NF1G...............ccoeeeee. 18

Distribution of the Gain=0 Response Patter Parent
Knowledge, Skills, Attitudes, and Behaviors (NF1G...............cooeeeeee. 19



EXECUTIVE SUMMARY

The purpose of this evaluation was to documenirtthgence of the Kailua-Kona
Hawaii HIPPY program on the development of childserogress in acquiring reading-
related skills such as print knowledge, emergeitiryg; and linguistic awareness. A
second interest of the evaluation was to assessifsaperceptions of gains in their
involvement in different types of home and commuyliteracy activities and gains in
their knowledge of early childhood developmentclaag skills, quality of parent-child
relationship, and participation in positive paregtpractices.

Methodology

A sample of HIPPY children who were enrolled ie failua-Kona Hawaii
HIPPY program and served by an AmeriCorps homeorigias administered the Get
Ready to Read! screening tool (Whitehurst and Lamj@000) to determine preschool
children’s progress in acquiring reading-relatedissk A retrospective parent survey was
developed by USF and administered to first-timePWRarents who were being served
by a HIPPY AmeriCorps home visitor. Parents wesleedto complete each item based
on their current behavior and knowledge and to thémthemselves on the same item
based on where they perceived themselves to hareliefore participating in the
HIPPY program.

Selection and Recruitment of Participants

The 16 children who participated in the evaluatigre children randomly
selected from a pool consisting of all children winere being served by an AmeriCorps
home visitor and were enrolled in the HIPPY 4 cuddam.

Retrospective Parent Survey data were collectad 6 first-time HIPPY
parents being served by an AmeriCorps home visiiiteen parents completed the
English language version of the survey and onempa@mnpleted the Spanish language
version. First-time HIPPY parents were parents Waad not participated previously in
the HIPPY program or parents who previously hattichin enrolled in one of the HIPPY
curricula but did not complete all 30 weeks of aipalar HIPPY curricula.



Findings on Children’s Progress in Acquiring Readig-Related Skills

The child data gathered by the Kailua-Kona Haweiigram from the Get Ready
to Read! screening tool was analyzed by calculahegiumber and percent of children
scoring in each of the following categories at Tiiln@nd Time 2 of the screenings: 0-6
“Very weak skills”; 6-9 “Weak skills”; 9-12 “Averagskills”; 12-16 “Strong skills”; and
16-20 “Very strong skills”. None of the childreadhvery weak skills either at Time 1 or
Time 2. In fact, 63% of the children were assesseldaving very strong skills at Time 1,
and this percentage increased to 81% at Time 2iei@ly, scores of 16 and above
indicate that a child is ready to begin learningead and has a “solid grasp of critical
pre-reading skills’ (Whitehurst, 2001). At TimetBe average score was 18 with a
standard deviation of three suggesting most oKéikia-Kona Hawaii HIPPY children
have developed early preliteracy skills as assesgé¢ide Get Ready to Read!

Findings on Parent Involvement in Home Literacy and
Community Educational Activities

An analysis was conducted to compare the levelwafivement in home literacy
activities before parents began the HIPPY progradhadter they had completed, on
average, 25 weeks of the program. The findinghisfstudy show that first-time HIPPY
parents participating in the Kailua-Kona Hawaii RNPprogram reported improvement
in their level of involvement with their children home literacy and community
educational activities after completing an averaig25 weeks of the HIPPY program.
First-time HIPPY parents indicated they were spegadnore time reading with their
preschool children, having conversations aroundgstiaged picture book reading
experience and teaching their child the alphabetetter sound associations and
numbers.

Findings on Parents’ Perceptions of Gains in theiKnowledge,
Skills, Attitudes, and Behaviors

Kailua-Kona Hawaii HIPPY parents reported tha¢aftarticipating in the HIPPY
program, they increased their knowledge of earlidbbod development, improved the
quality of their parent-child interactions, becamere proficient in their teaching skills,
and engaged more frequently in supportive parert@iviors.

Discussion

While these results are promising, replicationthedf study in the second year
evaluation will provide more information about hélAPPY is helping children develop
their receptive vocabulary skills. It is also em@yging that parents participating in
HIPPY reported changes in their engagement in hamdecommunity educational
activities and other behaviors that have been shovae strongly correlated with
children’s school readiness and success.



Year One HIPPY AmeriCorps Evaluation:
Children's Progress in Developing Reading-Related S kills and
HIPPY Parental Involvement in Literacy Activities

Kailua-Kona HAWAII HIPPY Program
INTRODUCTION

Researchers at the University of South FloridaRU8ere contracted by HIPPY
USA to conduct a multi-site evaluation for the tfiyear of the HIPPY AmeriCorps Initiative.
In partnership with HIPPY USA and the HIPPY StaieeBtors, USF researchers developed
the evaluation protocol and provided training axhhical assistance for the implementation
of the evaluation activities.

The HIPPY Program

The Home Instruction for Parents of Preschool Yaterg (HIPPY) is a home
visiting program for caregivers of young childrezsjned to increase school readiness and
to foster parent involvement in their children'sieation and in community life. The
curricula are focused on specific school readis&8ks including visual discrimination,
phonemic awareness, pre-math concepts, self-cqraeptivity, problem-solving, and
logical thinking, as well as active parental invatvent in the learning process. HIPPY
programs serve families from a variety of racighnéc, and cultural backgrounds, family
types, parent-education levels, income stratalamgliage backgrounds. The HIPPY
program is free to parents and is delivered by N1RBme visitors who live in the same
targeted high-need communities as the families eeye. The four essential features of the
HIPPY model include role playing, home visits, ggaueetings and a staff of home visitors.
HIPPY’s systematic program of role playing durirapte visits and group meetings is
designed to engage parents in learning activitiés their children and to promote the view
of themselves as active agents in their childrediscation and schooling.

The Kailua-Kona Hawaii HIPPY Program

The Kailua-Kona Hawaii HIPPY program provides seegito 70 families and 82
children in a large, ethnically diverse metropalitommunity. Forty percent of the children
are enrolled in the HIPPY 3 curriculum, 45% in H¥P#, and 15% in HIPPY 5. Seventy-six
percent of the children are using the English warsif the HIPPY curriculum, and 24% are
using the Spanish version. Established in 1996K#ikia-Kona Hawaii HIPPY program is
implemented through a large non-profit agency irsiMawaii, Family Support Services of
West Hawaii, founded in 1979 by members of the VW=ataii community who were
concerned with the prevention of child abuse arglawe. The Kailua-Kona Hawaii HIPPY
program is located at 75-127 Lunapule Road, Suife Kailua-Kona, HI 9674(B26-
7778/326-4063 (fax). HIPPY program staff include dull-time coordinator, one-third FTE
program director, three-fourths FTE program assistnd part-time home visitors who
implement the HIPPY program from September throMgly. The program currently
receives funding from the U.S. Department of EdocatHawaii Parental Information



Resource Centers (HPIRC) Project, and Americohp®ctober, 2005, the program was
awarded a $250,000 Grant-in-aid from the Hawaiiitlature and State of Hawaii
Department of Human Services primarily due to theyoing support and lobbying efforts of
the Family Support Services of West Hawaii’s Boafr@irectors who are currently serving
as the advisory board for the program.

Family Support Services of West Hawaii serves @@€r families with home visiting
from Ka'u to Kohala, 250 youth, and thousands dividuals seeking information and
referral. There are 60 plus community based st&finembers on the Board of Directors,
Community Advisory Councils in North Kohala and Kiand over 100 volunteers on
various committees and in their programs. Staffkio the communities in which they live
and advisors live in each district to help statfg®gram priorities for their area and ensure
that programs are accessible to families in theme communities

Background of the AmeriCorps Initiative

Research in emergent literacy has shown that @mldntering school with age
appropriate pre-reading skills are likely to becassful in kindergarten. Pre-reading skills
include ability to recognize letters, words, or rhers, recognize whole words by sight and
read them aloud, and understand letter-sound eakttip at the beginning and ending of
words. Pre-reading skills develop during the pnest period through a parent's active
involvement in the reading process and a suppohivee literacy environment (Whitehurst
and Lonigan, 2000). Parents who are actively wewlin the reading process read frequently
to their preschool child, have conversations arahedshared picture book reading
experience, and encourage and support their chela'aing with appropriate play and
learning materials and participation in activitweish their child outside the home. In
addition, it is important that parents teach tlobitdren the alphabet and letter sound
associations, and engage in one-on-one interaciiasd book reading, and in
phonological training (i.e., separating individsauinds in words, rhyming).

METHODOLOGY
Study Questions

The HIPPY AmeriCorps evaluation was designed twudeent the influence of the
HIPPY program on the development of children’s pagkemic skills and parents’
perceptions of gains in their involvement in diffet types of home and community literacy
activities. HIPPY USA was also interested in mei@guparent gains in their knowledge of
child development, teaching skills, quality of fherent-child relationship, and positive
parenting practices. Specifically, the evaluatioestions were:

(2) How much progress do children make in devielppeading-related skills
after completing the HIPPY 4 curriculum?
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(2) What are first-time HIPPY parents' p@taans of their gains in their
involvement in different types of home and coumity literacy
activities?

3) What are first-time HIPPY parents’ perceptiafisheir gains in
early childhood development , teaching skillsgp&child
interactions, and positive parenting behaviors?

To answer these questions, children were admieidtihie Get Ready to Read!
screening instrument (Whitehurst and Lonigan, 20BQktrospective parent survey with
guestions on parental involvement in educationtviéies, child development, skill
acquisition, parent-child relationships, and sufiperparenting behaviors was developed
and administered to first-time HIPPY parents whoenseing served by a HIPPY
AmeriCorps home visitor.

Participants
Children

Twenty-two children in the Kailua-Kona, Hawaii HI¥ program were administered
the Get Ready to Read! Screening Tool during F20i42 but only 16 of these children
completed the Screening Tool during Spring 2008.18 children were enrolled in the
HIPPY 4 curriculum, and 81% had completed all yhiveeks of the HIPPY 3 curriculum the
previous year. On average, children were foursyeltt when they were administered the
first screening, and four and one-half years oleémvthey received the second screening.
There were an equal number of males and femaltbeisample. Caregivers reported very
culturally diverse ethnicities with 31% of the cr#n being White, 19% Asian, 19%
Hispanic, 19% multiracial, and 6% Pacific Islander.

Though all children were using the English verabthe HIPPY 4 curriculum, 31%
of the children’s caregivers indicated that Engiiss not the child’s primary language.
Nineteen percent of the children spoke Dutch, #lax, or Korean, and 13% spoke Spanish
as their primary language. Sixty percent of thegers with children who spoke a primary
language other than English (N=5) indicated thiildchad limited ability to understand and
speak English, and 40% reported their child didumaterstand English at all. On average,
caregivers were 35 years of age, almost all wereieta and approximately 70% reported
they had a college degree. Eighty-one percerteothildren resided in households with
annual incomes over $25,000. See Table C-1 in fipeAdix for further details on the
demographics of children who were administereddbeReady to Read! screening tool.

Parents

Retrospective Parent Survey data were collected first-time HIPPY parents being
served by an AmeriCorps home visitor. First-tim@PlY parents were parents who had not
participated previously in the HIPPY program wittyaf their children or parents who
previously had children enrolled in one of the HYR®rricula but did not complete all 30
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weeks of a particular HIPPY curriculum. HIPPY pasawho were under the age of 18 years
were excluded from participating in the survey.PRY parents whose primary language was
other than English or Spanish were included inetveduation if they were able to read and
understand either the English or Spanish versighegurvey.

Sixteen HIPPY parents completed the Retrospe&tarent Survey. Ninety-four
percent of the parents completed the English Lagg&urvey. Fifteen of the 16 parents
completing the survey were the child’s biologicaithrer. The average age of the parents
was 35 years, all were female, and 69% indicatey lad a college degree. The ethnicity of
the majority of HIPPY parents was white (non-Hisparnwith approximately 25% being
Hispanic,13% being Asian, and 6% African Americ&ighty-one percent of parents
reported the annual family income was more thanG&b However, a $40,000 annual
household income in Hawaii is equated to approxetye®25,000 in other states (The Salary
Calculator:http://www.homefair.com The higher household income may also be dtiesto
higher educational level of over three-fourthsha parents in this study. In order to
determine the percentage of parents living at tovb@overty status, data will be collected in
the second year of the evaluation on the numbbkoo$ehold members as well as the annual
household income. More detailed information ondbenographics of respondents
completing the Retrospective Parent Survey is piexvin Table C-2 in the Appendix.

Evaluation Instruments

The Get Ready to Read! screening tool was devdldpaletermine a preschool
child’s progress in acquiring reading-related skillThis instrument focuses on what have
been referred to as the “inside-out skills” of riead print knowledge, emergent writing, and
linguistic awareness. At the pre-reader level, “Wihexige about print refers to a developing
understanding of the nature and purposes of bgokged words, and letters. Emergent
writing refers to a child's first efforts to created use print in a meaningful way including
scribbling, drawing, copying, printing letters, gomnting his/her name. Linguistic
awareness refers to a child’s developing sensjtteithe sound structure of his or her oral
language, e.g., that words are made from syllabias;spoken utterances are made from
individual words; and that compound words are nfemi@ single words” (Whitehurst,
2001).

The Get Ready to Read! is easily and quickly aistered, taking approximately 10
minutes to complete. Children are highly engagetirasponsive during the test period and
early childhood professionals have found the infatron gained from the Screening Tool
very helpful in focusing their attention on thellskand needs of individual children
(http:/www.getreadytoread.org/program.overview.phpjother advantage of Get Ready to
Read! is the availability of web-based resourcas ¢hn be used to help children further
develop and strengthen specific pre-reading skills.

The Retrospective Parent Survey was developed3#yidsearchers and is a self-
report measure of program impact where participseétee as their own baseline. Survey
guestions were developed from the Stage One oucoméhe HIPPY Logic Model (See
Appendix A). The retrospective survey methodolog@swhosen to correct for response shift
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bias, or the tendency for participants to overestanheir knowledge or behaviors on a
pretest. In the retrospective pretest methodiguaaints are given the surveyly one time,

at the conclusion of the HIPPY year. Respondemnsgptete each item based on their

current behavior and knowledgend then rate themselves on the same item based o wher
they perceived themselves to have beefore participating in HIPPY.

The Retrospective Parent Survey consisted of éigims measuring parents’
perceptions of gains in their involvement in diffet types of home and community literacy
activities both before enrolling in the HIPPY pragr and after completing 25 weeks of a 30
week HIPPY curriculum. Parents were also askedt®ogains on 13 survey items related to
knowledge of early child development, teachinglskduality of their parent-child
relationship, and positive parenting practicese Tamplete survey is included in Appendix
B.

Procedures

USF researchers designed the evaluation procedncedeveloped an AmeriCorps
Evaluation Procedures Manual which served as airesdor HIPPY State Directors and
participating Americorps HIPPY programs. USF reseers provided evaluation training to
HIPPY State Directors in August, 2004, before tipeargrams began providing services to
children and their parents for the 2004-05 progyaar. An electronic copy of the
AmeriCorps Evaluation Procedures Manual was seeath HIPPY coordinator
participating in this study. USF researchers plewided technical assistance to HIPPY
coordinators and participated in evaluation plagraanference calls.

The Americorps Evaluation Manual included informaaton how to conduct random
selection of study eligible children proportionadlgcording to home visitor caseload, parent
recruitment, the child and parent data collectioycpss including forms to be used in
collecting the demographic information, training@edures for program staff including
ethical guidelines for administering child assessisiand obtaining parental consent (See
Appendix D).

Children were to be administered the Get ReadRetad! during Fall 2004 and again
in Spring 2005. Ideally, the first screening wobhkladministered before the child had
completed week 4 of the HIPPY curriculum. Howevieneeded to be administered before
the parent began working with the child on weel the HIPPY curriculum. The second
screening could be administered any time afterild blas completed week 25 of the HIPPY
curriculum. Kailua-Kona Hawaii HIPPY home visitarsllected the child test data,
completed the child and parent demographic infoilengbrm, and forward this information
to USF researchers.

First-time parents were administered the retrospegiarent survey after they
completed at least week 25 of the 30 week HIPPYiauum. USF prepared the protocol
for administering the parent surveys and emaileditifiormation to HIPPY coordinators,
who then trained their staff. It was emphasized plaaents were not required to complete the
survey as part of their participation in the HIPPMgram. Evaluation procedures required
that home visitors read the parent consent lattpatents and explain the two response
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categories on the survey (NOW and BEFORE HIPPYgreRts were to be provided with a
blank manila envelope in which to place the congaleturvey during a regularly scheduled
home visit. Home visitors were to return the mamihvelopes with the completed surveys
inside to the coordinator.

Survey administration procedures called for thepasample to consist of parents
whose primary language was English or Spanish. d¥ew several HIPPY programs
reported they had first-time HIPPY parents whosmary language was other than English
or Spanish. Some of these parents could readripksk survey well enough to complete it
on their own, while other parents needed assistaitbetranslation from their home visitor.
HIPPY staff felt it was important to retain thessgnts as part of the survey sample because
the survey provided a means for parents to assesgtrogress in acquiring knowledge
about child development and in developing teackkills to help their children learn.

Data Analyses
Get Ready to Read! Screening Tool

The child data gathered by the Kailua-Kona Haweigpam from the Get Ready to
Read! screening tool was analyzed by calculatimhjcamparing the number and percent of
children scoring in each of the following categera¢ Time 1 and also at Time 2 of the
screenings: 0-6 “Very weak skills”; 6-9 “Weak skill 9-12 “Average skills”; 12-16 “Strong
skills”; and 16-20 “Very strong skills”.

Parent Retrospective Survey

There were 16 Parent Retrospective Surveys coetplet first-time HIPPY parents.
The evaluation protocol called for paired sampests to be used in the analyses of the
Parent Retrospective Survey. However, due toral sample size, parent perceptions of
gains since participating in HIPPY were analyzeckgmining the percentage of responses
to each survey item both before parents participateéhe HIPPY program and after they
completed at least, on average, 25 weeks of th@¥Wieurriculum with their child.

The second part of the analysis of the Retrospe&arent Survey data consisted of
examining the rating change across each surveytdatatermine the amount of gain from
before HIPPY to now. A comparison will be madensstn the number of each item
response before parents participated in HIPPY hashtimber of the response the parent
selected after completing almost all of the firsayof the HIPPY program. For example, for
the first survey item, a parent could select #bteeHIPPY and then select #3 after HIPPY
which would be a gain of 2 points. A “Gain=0" iglculated for those respondents who
indicated the same level of agreement with the ibeth before and after participating in the
HIPPY program.

For the eight items measuring home literacy androonity educational activities,
there were four item response categories: 1 = Nall;&2 = Once or twice a week; 3 = Three
or more times a week; or 4 = Every day. For thé&dr@s measuring parent knowledge,
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skills, attitudes and behavior, there were fiveniteesponse categories: 1=Strongly disagree;
2=Disagree, 3=Undecided; 4=Agree, and 5=Strongtgeg

FINDINGS ON CHILDREN'S DEVELOPMENT
OF READING-RELATED SKILLS

Sixteen children were administered the Get ReadBdad! at two points in time. For
the first administration of the Get Ready to Rea,children had completed the third week
of the HIPPY curriculum, six completed the fourtbel, three the second week, and one
child had finished the first week of the HIPPY e¢awium. The second administration of the
Get Ready to Read! was completed, on average, Ksnadter the first administration. It
should be noted that 25% of scoring sheets fronséisend administration did not include
the date of testing, thus, making it difficult tocarately calculate the test interval in weeks
between the first and second administration ofGbeReady to Read!

As shown in Table 1 below, none of the childred hary weak skills either at Time
1 or Time 2. In fact, 63% of the children wereess®d as having very strong skills at Time
1, and this percentage increased to 81% at Tim&c2ording to the developers of the Get
Ready to Read!, the average mean correct scorwiih @ standard deviation of 4.
Generally, scores of 16 and above indicate thild s ready to begin learning to read and
has “a solid grasp of critical pre-reading skil{Executive Summary, p. 2, Whitehurst,
2001).

Table 1. Scores for the Get Ready to Read! foreTdlm
and Time 2 (N=16)

Time 1

Time 2

Number (Percent)

Number (Percent)

0— 6 Very Weak Skills

0

0

6 - 9 Weak Skills 2 (12.5) 0

9 —12 Average Skills 2 (12.5) 1(6.3)
12 — 16 Strong Skills 2 (12.5) 2 (12.5)
16 — 20 Very Strong Skills 10 (62.5) 13 (81.3)

As shown in Figure 1 below, six children improvédit skill level from Time 1 to
Time 2. One child scored in a higher skill catggatr Time 1 than Time 2 (see first entry on
the far left side of the chart). More than haltloé children (N=9) did not change their score
categories from Time 1 to Time 2 because they @ssessed as having very strong at the
beginning of HIPPY and retained this skill levedem assessed at Time 2. The two children
who initially scored in the weak skills categoryre@ssessed as having very strong skills at
Time 2. The two children with average skills am@&i 1 improved their skill level to strong
skills at Time 2.
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Figure 1. Change in Score Categories for the
Get Ready To Read! Time 1 to Time 2 (N=16)

Number of
Children

O P N W M O O N 00 ©
PO T WY N WY ST SN N N |

Strong to Weak to Averageto  Strongto Very Strong
average  Very Strong Strong Very Strong to Very
Strong

Score Categories

Overall, these results suggest that these childaee developed, or are developing,
strong print knowledge, emergent writing, and liisgja awareness skills as assessed by the
Get Ready to Read! screening tool. It should beerabered that the Get Ready to Read!
only allows inferences to the child’s general leseémergent literacy readiness rather than
identifying specific areas of emergent literacyvnich a child most needs assistance.

FINDINGS FROM THE PARENT RETROSPECTIVE SURVEY

The findings from the Retrospective Parent Surveyr@ported in this section. Iltems
concerning home and community educational actaviee presented first, followed by
parental perceptions of gains in early childhoodwedge, teaching skills, parent-child
interactions, and positive parenting behaviors.

Home Literacy and Community Educational Activities

There were 16 parents who completed the Retraspdearent Survey. Thirty-eight
percent of the parents were white (non-Hispanio), 26% were African American. Seventy
percent of the parents reported they had a cotlegeee, while 13% of parents indicated
they did not have a high school diploma or GED.ef0% of the parents reported annual
household incomes over $25,000.

Results from the retrospective pretest-posttegpiorese item distribution are shown in
Figure 2 below. Across all of the eight items mesng parents’ engagement in educational
activities, there was a slight decrease from préBefore HIPPY) to posttest (After HIPPY)
in the percent of responses in the “Not at allpesse category. However, there were small
percentage point increases from before HIPPY &r &ftPPY in the “Every day” and “Three
or more times a week” response categories.
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Figure 2. Retrospective Parent Survey
Response Item Distribution for Home Literacy and Co mmunity
Educational Activities ( N=16)

Every Day ﬁ iﬁ
Three or More 44 B Afer HIPPY
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Not at all H

0 10 20 30 40 50

Percent of Responses Across All Eight Iltems

Figure 3 shows the average change in pre-posgsa#cross the eight items
measuring frequency of participation in home litgrand community educational activities.
In 43% of their responses, parents indicated thengwnore involved with their child in
home literacy and community educational activitigsile in the other 57% of their
responses parents reported no change in theirdneguof engaging in the activity. The
largest increase was in the one-point gain categbigh consists of parents who indicated
their frequency of participation changed, on averdgm 1 = “Not at all” to 2 = “Once or
twice a week”; or from 2 “Once or twice a week’3dThree or more times a week”; or from
3 ="“Three or more times a week” to 4 = “Every da$ée Table C-3 in the Appendix for
more detailed information on the average post gatimanges across the eight items.

Figure 3. Change in Pre-Post Ratings for Participa  tion in Home
Literacy and Community Educational Activities (N=16 )
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Gain Categories

The distribution of the responses in which paregp®rted no change from before to
after participating in HIPPY ( “Gain=0") was exarathto determine parents’ level of
participation with their child in home literacy aeducational activities both before and after
completing their first-year of the HIPPY progra®f particular concern would be parents
who indicated they did not engage in these aatiwitvith their child before participating in
the HIPPY program and were still not engaged ircatianal activities with their child after
completing at least 25 weeks of the HIPPY program.

As shown in Figure 4 below, the percentage of thgain responses in the “3 to 3”
and in the “4 to 4” score category indicates thabnsiderable number of parents reported
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they were frequently participating with their chifdthese home literacy and educational
activities before and after completing their fiyetar of the HIPPY program. This finding
suggests that parents continued their same ley@mtitipation after completing their first
year of HIPPY. Additional information on the pougpuin from before HIPPY to after HIPPY
is presented in Table C-4 in the Appendix.

Figure 4. Distribution of the Gain=0 Response Patt ern
Home Literacy and Community Educational Activities (N=16)
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1= Not at all; 2=Once/twice wk; 3=Three or more
times wk; 4=Every day

Further analysis was conducted to determine retlagere specific home literacy and
community activities addressed by the eight itelmas &ccounted for parents’ reporting their
level of participation was “Not at all” both befoaad after participating in the HIPPY
program. The before and after HIPPY “Not at adi5sponses involved spending time each
week reading with his/her child, reading for his/ben enjoyment, telling his/her child
stories, and visiting the library with his/her chil

Parents’ Perceptions of their Knowledge, AttitudesSkills, and Behaviors

The Retrospective Parent Survey contained 13 itaatameasured parents’
perceptions of their knowledge of early childho@yelopment, quality of their parent-child
interaction, proficiency of their teaching skilteeir expectations for their child’'s academic
performance in school, and the degree of their g@ag&nt in supportive parenting behaviors.

An analysis of the response category distribuigsshown in Figure 5. Across all of
the 13 items measuring parent knowledge, skill adiipn, parent-child interaction, and
engagement in positive parenting behaviors, 48%efesponses at posttest were in the
“Strongly agree” category compared to only 35%ratgst. The percentage of responses in
the “Agree” category decreased by 7 percentagegpberause many parents who agreed
with the items before HIPPY strongly agreed wité items at posttest.
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Figure 5. Retrospective Parent Survey Response Cat  egory Distribution
for Parent Knowledge, Attitudes, Skills, and Behavi ors (N=16)

Strongly Agree 4B

Agree —53 B After HIPPY

Undecided 7 O Before HIPPY
Disagree 5

10
Strongly Disagree |

0 10 20 30 40 50 60

Percent of Responses Across All 13 ltems

The results from the analysis of gain scores ageguted in Figure 6 which shows the
change in pre-post ratings across all 13 items ungagsparents’ perceptions of their
knowledge, skills, attitudes, and behaviors. Sbig percent of the responses were in the no
gain category indicating there was no change reddsy parents in their knowledge, skills,
attitudes, or behaviors after completing at leasiveeks in HIPPY. See Table C-5 in the
Appendix for more information on the rating chamigen before HIPPY to after HIPPY.

Figure 6. Change in Pre-Post Ratings in Parent Kn  owledge,
Skills, Attitudes, and Behaviors (N=16)
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Figure 7 shows the distribution of the Gain=0 res@opattern used in determining
parents’ level of agreement with each item botloleefind after completing their first-year in
the HIPPY program. The Gain=0 is comprised of pargrhose response to a survey item
was the same both before and after participatinberHIPPY program. For example, as
shown in Figure 9 below, 53% of responses werberi’Agree” category both before and
after HIPPY. Another 46% of the responses wetbeat Strongly agree” category. These
findings suggest that all of the HIPPY parents walected the same response both before
and after HIPPY either agreed with or strongly agreith each survey item.
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Figure 7. Distribution of the Gain=0 Response Patt ern
Parent Knowledge, Skills, Attitudes, and Behaviors (N=16)
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DISCUSSION
Children’s Development of Reading Related Skills

The analysis of the child data from the two clsittleenings with the Get Ready to
Read! indicated that none of the children had vesgk skills either at Time 1 or Time 2. In
fact, more than half of the children were assessduaving very strong skills at the first
screening and this percentage increased to oves-fourths at the second screening. These
results suggest that the Kailua-Kona Hawaii HIPRNdecen have developed, or are
developing, strong print knowledge, emergent wgitiand linguistic awareness skills as
assessed by the Get Ready to Read!

It should be remembered that test items from dg@rméntal screening instruments
have a restricted range of difficulty, and failnb@asure the entire range of achievement on
the dimensions being measured. In addition, whiéerésults from the Get Ready to Read!
are very positive, without control groups it isfaifilt to make causal conclusions between
gaining new skills and HIPPY. Scores may have ghdrirom the first and second
screenings because of maturation, the effectspefated testing, or statistical regression to
the mean. For these reasons, the Get Ready td Baads most appropriately used to
describe the status of the HIPPY children’s eatéyacy skills rather than suggest causal
links between characteristics of the HIPPY progeard children’s progress in developing
reading-related skills.

About a third of the Kailua-Kona HIPPY families wde children were screened with
the Get Ready to Read! indicated their childremisyary language was other than English.
None of the parents of these children indicated theld was fluent in English. It would be
helpful for the limited-English speaking familigsthis program to be aware of community
resources that offer opportunities for their clelto learn English before they enter the
formal education system where most classes arétaugnglish.

A strength of the HIPPY program is its abilityrteeet children’s varying learning
needs by giving parents an enrichment activity padeveloped to meet the specific learning
needs of the child. Each activity is tailored teehthe needs of an individual child and
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includes activities to help develop the skill areentified by a developmental screener to be
below chronological age. For example, an enrichiraetivity for a child determined to have
limited fine motor skills may include activities@uas cutting, tracing, and picking up small
objects.

Home Literacy and Community Educational Activitiesand Parent Knowledge, Skill,
Attitudes, and Behaviors

The findings of this study show that the parernt® wompleted the Retrospective
Parent Survey reported significant improvemenhgirtlevel of involvement with their
children in home literacy and community educatialvities after completing an average
of 25 weeks of the HIPPY program. These parests i@ported that after participating in
the HIPPY program, they increased their knowledgeady childhood development,
improved the quality of their parent-child inteliaats, became more proficient in their
teaching skills, and engaged more frequently irpstpre parenting behaviors. The findings
of this study show that regardless of family cheastics including primary language,
educational level, and annual household incomePMIRaches all parents to be more
actively involved with their preschool children.

It is an interesting finding that some Kailua-Kddawaii families reported no change
in their level of participation in home literacydanommunity educational activities after
participating in HIPPY program. This finding woube of concern if parents were not
engaged in educational activities with their clafter completing at least 25 weeks of the
HIPPY program. However, this is not the case wh#hKailua-Kona Hawaii families.
Overall, parents who reported no change in theellef participation were already
participating regularly in these activities withethchild before they enrolled in the HIPPY
program. These results suggest that these paszignized the importance of being
actively engaged with their child in activities tlstimulate a child’s interest and imagination
before they entered the HIPPY program. These pamay have recognized that
participating in the HIPPY program was benefic@l dther reasons such as the opportunity
to learn in a group setting and engage in soctalaation with other parents with preschool
children.

Implementation of Evaluation Procedures

The Hawaii HIPPY State Director and program asstsaétended the evaluation
training provided to the HIPPY state directors g USF evaluation staff before programs
began serving children and families in the 2004fiigram year. The Kailua-Kona Hawaii
program had conducted program evaluations in teevplaere HIPPY staff administered a
pre- and posttest to children. HIPPY program stef$ enthusiastic and committed to
participating in the first year evaluation proceskiand are to be commended for undertaking
the evaluation activities, and especially the caxphsk of administering and scoring the
developmental screening tool. The experience aontvledge gained by home visitors
during this first year of the evaluation should ridnute to greater accuracy and fidelity in
implementing the testing during subsequent yeatseoévaluation.
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Missing Data

In addition to administering two screenings whike Get Ready to Read! and the
Retrospective Parent Survey to first-time HIPPYep#s, program staff provided child and
family information on the participants at Time ldarime 2. Overall, most of the requested
information was provided with the exception of wietchildren were attending preschool at
the same time they were participating in HIPPY waith HIPPY curriculum week children
had completed at the time of the second screertimpanced evaluation training for the
second year’s evaluation should result in more detemlata from the program.

Year Il Evaluation Design

There will be two Hawaii programs participatingtie second year’s AmeriCorps
evaluation: The Honolulu and the Kailua-Kona Hawabgram. There will be two samples
for the second year evaluation:

(a) 2005-06 sample of HIPPY children enrolledhie HIPPY 4 curriculum and
served by an AmeriCorps home visitor. These caildvill be administered two
screenings with the Get Ready to Read!

(b) HIPPY children who participated in the Ameoif3s evaluation in 2004-05
and are enrolled in HIPPY 5 for 2005-06.e Hample may include both 4 and 5
year old children, and some children maybally enrolled in HIPPY and
kindergarten. The Hawaii programs haveojtgon of administering the Get
Ready to Read! a third and fourth time.

(c) 2005-06 sample of first-time HIPPY parentsovane served by an
AmeriCorps home visitor. Parents will b&exsto complete the
Retrospective Parent Survey in Spring 2006.

(d) Follow-up sample of HIPPY parents who pap@ted in the AmeriCorps
evaluation in 2004-05 and who have HIPPYdckn enrolled in HIPPY 5.
Parents will be asked to complete a survegsuring parental involvement in
their child’s education and in school.

Study Limitations

The AmeriCorps evaluation design includes a pré-sttest assessment of
children’s receptive vocabulary skills. The HawaildIPPY programs selected the Get
Ready to Read! because staff are familiar withithstrument and find it very easy to
administer and score. However, because the GetyRed®kad! is a developmental
screening instrument, it is of limited usefulnassneasuring child progress over time (a pre-
post measure). However, developmental screenstguiments have proven to be valuable
tools in helping identify children who should béereed for further assessment to determine
the need for special services or supports.
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Findings from this study should be considered endbntext of certain limitations.
These limitations must be taken into consideratvben interpreting the significance of the
findings for parental involvement in home literaaryd community educational activities.
When responding to a retrospective pretest quasios, respondents may feel a need to
justify the effort they have invested in the HIPPMgram and thus underrate their pretest
and over-rate their posttest response. Similadgjal desirability may also play a role in
how parents respond to retrospective pretest messifowever, in the case of this study,
many HIPPY parents have expressed to both the i@borls and home visitors how much
personal benefit they have derived from their pgoétion in HIPPY, so it may be less likely
that they felt the need to do so on the questisanai

The limitations on the retrospective pretest-pasteethodology do not undermine
the strength of the demonstrated differences. @ivantage of the retrospective method is
that it offers participants the opportunity to resg with a more accurate understanding of
the constructs being measured. The retrospectétbad also allows respondents to assess
their personal growth by giving them a frame ogrehce.
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APPENDIX A
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APPENDIX B

HIPPYCorps PARENT SURVEY 2004-05

April 2005
Dear HIPPY Parent,

We are interested in learning about your involvehneimome literacy
activities with your child and the skills and kn@aje you have acquired as a
result of your participation in the HIPPY prografhe attached survey asks
you to indicate your responses to several itenmisdiscribe activities you may
do with your child at home and in the communityheTresponse categories are
divided into two columns. In the NOW column, pleaate your current level of
participation. Then for the BEFORE column, thirdck to before you began
the HIPPY program and indicate how you would ratergelf in the activity
before you started the HIPPY program.

Your participation is voluntary, and you are najueed to complete this
survey as part of the HIPPY program. Howeverpif ghoose to complete the
survey, your responses are confidential. No ose will see your responses
except the research staff analyzing the surveyrnmdtion.

The average time required for completing the pasantey is
approximately 20 minutes. Completed parent sureeg<o be returned to your
home visitor/parent educator in the sealed envegbopeided to you.

We welcome any comments that you may have conagary aspect of
this survey. Your responses will be held in séisticonfidence.

Sincerely,

[HIPPY Coordinator]
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HIPPYCorps PARENT SURVEY — Spring 2005
Family Background

We would appreciate your taking the time to prosdene information that will help us learn
more about you and your family.

Family ID # Date Completed:
Served by a HIPPY Americorps home visitor: [ Yes [] No

Age: Gender. Male Female

Highest Level of Education (either in the Unite@t8s or in another country):
Less than 9 grade
9" to 12" grade
High School diploma/GED
Some college /No degree
Completed college degree

Relationship to HIPPY Child

Mother Father Grandmother Other gpecify
Stepmother Stepfather Grandfather
Foster mother Foster father Aunt/Uncle

Marital Status

Married [ Single T[] Divorced [] Separated [ Widowed [

Racial/Ethnic Background

Asian Black Hispanic Native American

Pacific Islander White Multi-racial Othesgecify

Primary Language: 0O English 1 Spanish [ Other (specify)

2004 annual family income: Less than $25,000 More than $%5,0




The following are activities that parents may deéhwiis or her child in the home and
community. Circle the best response for each listed below foNOW andbefore
participating in HIPPY.

NOW BEFORE HIPPY

1. How often do | Not at| Once or | Three or| Every Notat | Once or| Three Every
you or someone | all twice a | more Day all twice a | or more | Day
in your family week times a week times a
read to your week week
child?
2. How much Less |1-2 2% -4 | More Less 1-2 2% -4 | More
time do you than 1| hoursa | hours a | than 4 than1 | hoursa | hours a | than 4
spend each week | hour | week week hours a houra | week week hours a
reading with a wk week week week
your child?
3. How often do | Not at | Once or | Three or| Every Notat | Once or| Three Every
you read for your | all twice a | more Day all twice a | or more | Day
own enjoyment? week times a week times a

week week
4. How often do | Not at | Once or | Three or| Every Notat | Once or| Three Every
you tell your all twice a | more Day all twice a | or more | Day
child a story? week times a week times a

week week
5. How often do | Not at| Once or | Three or| Every Notat | Once or| Three Every
you teach your all twice a | more Day all twice a | or more | Day
child letters, week times a week times a
words, or week week
numbers?
6. How often do | Not at| Once or | Three or| Every Notat | Once or| Three Every
you do arts and all twice a | more Day all twice a | or more | Day
crafts with your week times a week times a
child like week week
coloring,
painting, pasting,
or using clay?
7. How often do | Not at| Once or | Three or| Every Notat | Once or| Three Every
you play board all twice a | more Day all twice a | or more | Day
games or work week times a week times a
puzzles with your week week
child?
8. How often do | Not at | Once or | Several | Several Notat | Once or| Several | Several
you visit a all twicea | timesa |timesa all twice a | times a | times a
library with your year year. month year year month
child?

Please respond by circling the best response i itam listed below foNOW andBEFORE participating in HIPPY.



Table C1. Demographics of Children Administered tle Get Ready to Read! Screening

Tool (N=16)
Get Ready to Read! Screening Tog
Children N = 16
Child Age Mean: 3.98
3 yrs. 1(6.3)
4 yrs. 15 (93.8)
HIPPY Curriculum Year - HIPPY 4 16 (100.0)
Child’s Ethnicity
Asian 3(18.8)
Pacific Islander 1 (6.3)
White (Non-Hispanic) 5 (31.3)
Hispanic/Latino 3(18.8)
Multiracial 3 (18.8)
Other 1 (6.3)
Child’'s Gender M =8 (50.0)
F = 8(50.0)
Child’s Primary Language
English 11 (68.8)
Spanish 2 (12.5)
Other: Dutch, llocano, Korean 3(18.8)
English Language Proficiency N=5
(Children Whose Primary Language is other than
English)
Understands English
Not at all 2 (40.0)
Somewhat 3 (60.0)
Very well 0
Speaks English
Not at all 3 (60.0)
Somewhat 2 (40.0)
Very well 0
HIPPY Activity Packet Language
English 16 (100.0)

Previously Enrolled in HIPPY 3

Yes = 13 (81.3)

Completed 30 Weeks of HIPPY 3

Yes = 13 (81.3)

Caregiver Age

Mean: 34.5 years

20 — 24 yrs. 0

25 —-29 yrs. 2 (16.6)

30 — 34 yrs. 4 (33.3)

35— 39 yrs. 4 (33.2)

40 — 44 yrs. 2 (16.6)
Missing: 4

Caregiver Education

Less than 9 grade 1 (6.3)

9" grade to 1% grade 1 (6.3)

Hs Diploma/GED 2 (12.5)

Some College/No Degree 1(6.3)

College Degree 11 (68.8)

Caregiver Marital Status

Married 15 (93.8)

Single 1(6.3)

Annual Household Income

Less than $25,000 3(18.8)

More than $25,000

13 (81.3)

28



Table C2. Demographics of Parents Completing the &Rrospective Parent Survey (N=16

First-Time HIPPY
Parents (N=16)

Relationship to Child

Mother 15 (93.8)
Godmother 1(6.3)
Age Mean: 34.6 years
25 —-29 yrs. 2 (16.7)
30 — 34 yrs. 4 (33.3)
35-39 yrs. 4 (33.3)
40 — 44 yrs. 2 (16.7)
Missing: 4
Gender F=16
Ethnicity
Asian 2 (12.5)
African American 1(6.3)
White (Non-Hispanic) 6 (37.5)
Hispanic/Latino 4 (25.0)
Pacific Islander 1(6.3)
Multi-racial 1(6.3)
Other: Hawaiian/Portuguese 1(6.3)
Primary Language
English 11 (68.8)
Spanish 2 (12.5)
Other: Dutch, llocano, & Korean 3 (18.8)
Education
Less than 8 grade 1 (6.3)
9" grade to 1% grade 1 (6.3)
HS Diploma/GED 2 (12.5)
Some College/No Degree 1(6.3)
College Degree 11 (68.8)
Marital Status
Married 15 (93.8)
Single 1(6.3)
Annual Income
Below $25,000 3(18.8)

Above $25,000

13 (81.3)

29



Table C-3. Gains for Subscale Ratings from Retrogetive Pretest to Posttest for Items Measuring
Parents’ Participation in Home Literacy and Community Educational Activities (N=16)

Survey Item Gain=0 | Gain=1 | Gains=2 Gain=3
(2-1, 2-2, | points points points
3-3,4-4) | (1-2,2-3, | (1-3,2-4) (1-4)
3-4)

1. How often do you or someone in your family 7 6 1 0

read to your child?

2. How much time do you spend each week 6 6 1 0

reading with your child?

3. How often do you read for your own 10 4 0 0

enjoyment?

4. How often do you tell your child a story' 9 4 2 0
5. How often do you teach your child letters, 6 6 1 0
words, or numbers?

6. How often do you do arts and crafts 5 7 0 0

with your child like coloring, painting,

asting, or using clay’

7. How often do you play board games or 9 4 0 1
work puzzles with your child?

8. How often do you visit a library with your 9 4 0 0

child?

Total =108 61 (56.5) | 41 (38.0) 5 (4.6) 1(0.9)

30
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Table C-4. Item Ratings Patterns Across All Itemd$/easuring Parent Participation in Home Literacy and
Community Educational Activities (N=16)

Item Respondent Rating Change from Before HIPPY to Now

1-1 1-2 1-3 1-4 2-2 2- 2-4 3- 3 444

1. How often do you or someone in your 0 0 0 0 0 3 1 4 3 3
family read to your child?
2. How much time do you spend each 1 1 0 0 1 4 1 1 1 3
week reading with your child?
3. How often do you read for your own 1 1 0 0 2 2 0 3 1 4
enjoyment?
4. How often do you tell your child a 1 1 0 0 3 1 2 3 2 2
story?
5. How often do you teach your child 0 0 0 0 0 4 1 2 2 4
letters, words, or numbers?
6. How often do you do arts and crafts 0 1 0 0 2 5 0 3 1 0
with your child like coloring, painting,
pasting, or using clay?
7. How often do you play board games orf 0 1 0 1 5 3 0 4 0 0
work puzzles with your child?
8. How often do you visit a library with 1 0 0 0 0 1 0 6 3 2
your child?

! Item scoring: “Not at all” = 1; “Once or twice a &k = 2; “Three or more times a week” = 3; “Every
day”’ =4



Table C-5. Gains for Subscale Ratings from Retrogetive Pretet to Retrospective Posttest for Parent
Knowledge, Attitudes, Skills, and Behaviors (N=16)

my child to read or do
some other one-on-one
activity.

Survey Item Gain=0 | Gain=1 Gains =2 Gain=3 Gain=4
(1-1, 2-2, | points points points points
3-3,4-4, | (1-2,2-3,3-| (1-3,2-4,3-| (1-4,2-5) (1-5)
5-5) 4, 4-5) 5)
Parent Knowledge of Child Development and Age Apprpriate Expectations for
Child
9. I understand how children 9 5 0 0 0
develop at different ages.
12. | can identify the specific 5 7 1 0 0
skills my child is learning.
Total = 27 14 (51.9) 12 (44.4) 1(3.7) 0 (0) 0 (0)
Parent Skills in initiating, monitoring, and directing child’s preacademic educational
activities
10. 1 know how to help my 7 5 1 0 0
child learn and develop.
17. 1 know how to use 9 4 1 0 0
everyday events and
activities to teach my
child something new.
Total = 27 16 (59.3) 9 (33.3) 2(7.4) 0 (0) 0 (0)
Parent Perception of Quality of Parent-Child Interactions
11. My interactions with my 10 2 1 0 0
child are mostly warm
and positive.
15. | enjoy doing leirning 9 3 1 0 0
activities with my child.
16. My child enjoys working 9 4 0 0 0
on learning activities with
me.
Total = 39 28 (71.8) 9(23.1) 2(5.1) 0 (0) 0 (0)
Parent Expectations About Child’s Performance in Skool
21. | expect my child will 7 5 1 0 0
work hard and do well when
he/she goes to school.
Total = 13 7 (53.8) 5 (38.5) 1(7.7) 0 (0) 0 (0)
Parent Behaviors that Support Child’s Learning
13. | sit down regularly with 8 4 1 1 0

32



Table C-5. Continued. Gains for Subscale Ratingsom Retrospective Pretet to Retrospective Posttest
for Parent Knowledge, Attitudes, Skills, and Behawrs (N=16)
Survey ltem Gain=0 | Gain=1 Gains =2 Gain=3 Gain=4
(1-1, 2-2, | points points points points
3-3,4-4, | (1-2,2-3,3-| (1-3,2-4, 3- | (1-4,2-5) (1-5)
5-5) 4, 4-5) 5)
14. | have a regular routine 6 5 2 0 0
(same time and place) for
working on learning
activities with my child.
18. | encourage my child tc 9 3 0 0 0
explore his/her world and
try new things.
19. | spend time actively 8 4 0 1 0
involved in playing with my
child.
20. | encourage my child to 8 4 1 1 0
practice newly learned skills.
Total = 66 39 (59.1) 20 (30.3) 4 (6.1) 3 (4.5) (]
Grand Total = 172 104 (60.5) 55 (32.0 10 (5.8 (1.3) 0 (0)
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and Behaviors (N=16)

Table C-6. Subscale Rating Patterns for All ltem$/1easuring Parents’ Perceptions of their KnowledgeSkills, Attitudes,

Rating Change from Before HIPPY to Now'

1-1] 12| 1-3| 1-4] 1-5 2-2 23

5

3B

2,

3{4

3}5 4 4- 4-5 | 5-5

Knowledge of Child Development and Age AppropriatéExpectations for Child

9. I understand how children | 0O 0 0 0 0 0 0 0 0 0 0 0 8 1
develop at different ages.
12. | can idenify the specific 0 0 0 0 0 1 0 1 0 0 2 0 3 1
skills my child is learning.
Skills in initiating, monitoring, and directing child’s preacademic educational activities
10. 1 know how to help my 0 0 0 0 0 0 0 0 0 0 1 1 6 1
child learn and develop.
17. | know how to use 0 0 0 0 0 0 0 1 0 0 1 0 g 3
everyday events and
activities to teach my
child something new.
Parent Perception of Quality of Parent-Child Interactions
11. My interactions with my 0 0 0 0 0 0 0 0 0 0 0 1 5 5
child are mostly warm
and positive.
15. | enjoy doing learning 0 0 0 0 0 0 0 0 0 0 1 1 3 (6
activities with my child.
16. My child enjoys working 0 0 0 0 0 0 0 0 0 0 0 0 3 6
on learning activities with
me.
Parent Expectation of Child’s Performance in School
21. | expect my child will 0 0 0 0 0 0 0 0 0 0 1 1 4 3
work hard and do well when
he/she goes to school.
Parent Behaviors that Support Child’s Learning
13. | sit down regularly with 0 0 0 0 0 0 0 1 1 0 0 0 4 4
my child to read or do some
other one-on-one activity.
14. | have a regular routine 0 0 0 0 0 0 0 2 0 1 2 0 2 3
(same time and place) for
working on learning
activities with my child.
18. | encourage my child tc 0 0 0 0 0 0 0 0 0 0 0 0 5 4
explore his/her world and
try new things.
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Table C-6. Continued. Subscale Rating Pattern®f All Items Measuring Parents’ Perceptions of thei Knowledge, Skills,
Attitudes, and Behaviors (N=16)
1-1 | 1-2| 1-3| 14

1-5| 2-2 23 24

19. | spend time actively

0 0 0 0 0 0 0
involved in playing with my
child.

2-b 3883 314 35 44-45
0 1 0 1

5-5

0 3 3

(@1l

20. | encourage my child to 0
practice newly learned skills.

Item scoring: “Strongly Agree” = 1; “Disagree” = ‘2Jndecided” = 3; “Agree”

4; and “Strongly Agree”’5



HIPPY USA AmeriCorps Evaluation Procedures
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Agenda
I Introduction

Il Pre-literacy instrument
A. Possible Methods for Administering the Test
B. Selecting the Person to Administer the Test

1l Determining Sample Size

v Child Pre-Literacy Testing

A. Evaluation Process
1. Master Checklist for Programs
2. Coordinator’s Checklist
B. Selecting Families to Participate in the Evaluation

Using Home Visitor Caseload
C. Recruiting Families from Selected Sample

D. Family and Child Background Information Form
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E. Guidelines for Completing the Family and Child Badund Information

Form

F. Training Data Collectors

1. Guidelines for Administering an Individualized GhiTest

2. Ethical Responsibilities of Data Collectors
3. Parent Consent Form
4. Data Collector’'s Confidentiality Form

G. Transmitting evaluation materials to USF

V. Retrospective Parent Test
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The Pre-literacy Instrument- Peabody Picture Votatyurest ||

Publisher Contact

Carol Watson

American Guidance Service, Inc.

4201 Woodland Road

Circle Pines, MN 55014-1796

Fax: 1-866-509-7221

Phone: 1-800-328-2560 ext. 7331 (8:30-5 CST)
Email: carolw@agsnet.com

Test Kit Contents:
Complete test kit for Form A includes: Picture pgtnorms booklet, examiner's manual

and 1 pkg. 25) performance records
Ages: 2 ¥, years to 90 years

Measureseceptive vocabularyfor standard English and a screening test of Vverba
ability.

Time: 10 to 12 minutesndividual administration

Examiner=s Qualifications:
Does not require specialized or highly technicalWledge to administer and score.

Scores:
Standard scores, Age-equivalent scores, Perceatiles
Normal-curve equivalent scores, and Stanines

Has been used extensively as an outcome measdiaagic reading and emergent
literacy research and in national program evalaatguch as the Comprehensive Child
Development Program, Parents as Teachers, Earlgt®loid Longitudinal Study-
Kindergarten, Head Start Impact Study 2001, andilyaand Child Experiences Study
(FACES).
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Possible Methods for Administering the Pre-LiteracyTest

. Ideally, the pre-test will be administered befdre thild has completed week 4 of the
curriculum. However, it must be administetsfore the parent begins working with
the child on Week 7 of the HIPPY activity packet.

$ Programs would use both the English and Spanistioreof the Peabody Picture
Vocabulary Test (PPVT). Children using the HIPRIriculum in English would be
using the English version and children using thartsgh HIPPY curriculum would use
the Spanish version.

Advantage Would provide for an assessment of both Engligth $panish-speaking
children.

Limitation : The PPVT measures only one aspect of emergerady skills.
Option 1

Arrange for the children to come to one place tdtdotest. Schedule time blocks for the
test sufficient enough for the test administratodévelop rapport and trust with the child
prior to administering the test and the time adyuateded to administer the test.

Option 2

Home visitors could administer the test duringguterly scheduled home visit.

Options:

a. At the beginning or end of the third home visit.

b. At the beginning of the fourth home visit.

C. At a specific time and location that is conveniemtthe parent and data collector.
Option 3

Home visitors could administer the test during a-soheduled home visit.
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[Selecting the Test Administratof

Consider the following possibilities:

Test Administrator Advantage Disadvantage

Independent contractor May have experience witmgou Costs money.
children and/or administering tests
to young children.
Data will be more credible if they
are collected by an independent
contractor.

Coordinator or other staff or May already have experience in There may be difficulty

agency personnel working with young children and finding the time to
administering tests to young administer the tests.
children.
Home Visitor This may be more convenient for Data is less credible when it
the program. is collected by a person who
also provides program
services.

Most home visitors are not
experienced in administering
tests to young children.

Data collection tasks require:
» Ability and discipline to follow instructions corssently.
* Give detailed attention to all aspects of datasotibn.
» Lack of bias.
* Lack of vested interest in the outcome.
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Master Checklist for Programs

If necessary, translate confidentiality form andsent form into Spanish.

Train staff on evaluation process and ethical resjilities. See procedure.
Have staff participating in data collection sigmfidentiality form.
Coordinator keeps signed confidentiality forms iba f

Select sample of families to participate in thedgtuSee procedure.

Recruit sample families.
Parent signs consent forree procedure.
Timeline: At the third home visit.

Complete the Family and Child Background Informatiorm. See procedure.

Train data collectors on administering the predity instrument
Timeline: Begin training as soon as the instrunaerives
See Guidelines for Administering an Individualized Child Test

Administer Pre-Test
Timeline: Ideally, the pre-test will be adminigtdrbefore the child has completed week
4 of the curriculum. However, it must be admimstibefore the parent begins
working with the child on Week 7 of the HIPPY actiuty packet.
Options:
At the beginning or end of the third home visit.
At the beginning of the fourth home visit.
At a specific time and location that is conveniimtthe parent

Coordinator collects and reviews Family and ChiatBground Information Form and
pre-literacy test scoring sheets for accuracy amdpteteness.

See procedure.

Mail test scoring sheets to USF for data entry amalysis.See procedure.
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\ Coordinator’s Checklist

U

USF contacts: Marsha Black, (813) 974-2082; FAX3(874-6115; EMAIL:
mblack@fmhi.usf.edu
or Diane Powell (813) 974-4626; FAX (813) 974-61EMAIL: powell@fmhi.usf.edu

HIPPY USA contact:. Wanda Jones (888) 354-4779
Translate Confidentiality and Parent Informed Coms$erms into Spanish if needed.

Train staff on evaluation process (staff ethicapansibilities, sample selection, and
recruitment processgee training procedure.

Have staff participating in data collection sigmfidentiality form.
Keep all signed confidentiality forms on file.

Supervise sample selection proceSee procedure.

Supervise family recruitment process and replaceris in the study as need8ee
procedure.

Upon receipt of the testing instrument, check ®igall testing materials were included.
Notify testing company to report any missing tésmnis.

Review the test Examiner's Manual.

This will provide you with a clear rationale andeoview of the test (how it was
developed, what it is intended to measure, andirth&tions of the test) along with
eligibility criteria, examiner qualifications, t&sg time, scoring guidelines, and score
interpretation (conversion of raw scores to derigegres such as percentile ranks, age
equivalents, grade equivalents, and standard gcofeghnical information such as
norming procedures and psychometrics (reliabilitgt galidity indices) is also included
in the test manual.

Decide who will administer the pre-literacy prettes
The test could be administered by an independenitaor hired by the program,
coordinator or agency staff, or home visitors.

Train data collection staff on administering the-pest.
See guidelines and training procedure.

Administer the pre-tediefore the parent begins working with the child on Week 7 of
the HIPPY activity packet.
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Coordinator should be alert to children whose scare very low. For those programs
that conduct developmental screenings, look atdbelts and determine if the testing
results suggest that a referral for a more in-dapiessment would be advisable.

Check to see which children on the list of sampiédcen have received the pre-test.

Finalize the list of sample children (all childreto took the pre-test.). In the Spring, the
post-test will be administered to all children bistlist who are still currently enrolled in
the HIPPY 4 curriculum

Assemble evaluation materials that will be forwart® USF. Ensure that the child’s test
score sheet and the Parent and Child Backgroundnhation Form are complete,
accurate and are stapled together. USF projdtigthbe responsible for raw score
conversion (conversion of raw scores to derivedesceuch as percentile ranks, age
equivalents, grade equivalents, and standard gcoféss will be done after receipt of
the scoring sheets. Data collectors are resp@n&blaccurately recording the child’s
responses and the adding the numbers for a taied.sc

Forward the set of the test scoring sheets anBahent and Child Background
Information sheets to USFSee procedure.
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Procedure to Select Sample of Families to Participa in the Evaluation

Randomly Selected Proportionally According to HomeVisitor Caseload

. Determine the number of children in theol from which the sample will be drawn. The
pool consists of all children in your program whe heing served by an AmeriCorps
home visitor and are working on the HIPPY 4 curtico

. Make a list by home visitor of the names and child numbers of all children in the
pool.

Example:

Suppose a program has 30 children in the pool lzere tare three AmeriCorps home
visitors:

AmeriCorps home visitor A serves 6 children workorgHIPPY 4
AmeriCorps home visitor B serves 10 children wogkon HIPPY 4
AmeriCorps home visitor C serves 14 children wogkim HIPPY 4

. USF will provide your program with the percentadeluldren to be drawn from the
pool.

. Determine the number of children to be selefrieth each home visitor’s caseload by
multiplying the percentage to be selected [givenan by USF] by the number of
children the home visitor is serving.

Example:

USF notifies your program to sample 40% of thedrieth in the pool.

A program has three AmeriCorps home visitors wiyeter are serving a total of 30
children:

AmeriCorps home visitor A serving 6 children widllact 40% or 2 children’s names.
AmeriCorps home visitor B serving 10 children vedilect 40% or 4 children’s names.
AmeriCorps home visitor C serving 14 children vgéllect 40% or 6 children’s names.

Note: Multiplying the percentage to be selected byrthmber of children the
home visitor is serving may result in a decimal bem Round up if the
decimal is 5 or more and down if the number is {ss.

. Home visitors will write the name of each eligilolgild on their caseload on a slip of
paper.

. Home visitors will place the slips of paper inteithown container.
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7. Home visitors draw one slip of paper at a timeafuheir containers until the correct
number of children have been selected from thepeetive caseloads. Do not place the
selected child’s name back into the container.

8. Compile dist of sample childrendrawn by each home visitor with the name and I.D.
number of each child.

9. After drawing the appropriate number of child narfescording to the percentage
provided by USF) from the container, home visitei$ need to draw some additional
names that will form theeplacement list.

Home visitors will draw one name at a time from témaining unselected names in the
container until they have selected ano@@¥o of the eligible children on their caseload.

Example:
AmeriCorps home visitor C serving 14 children ie tHIPPY 4 curriculum has
selected 40% of the children on her caseload til@ren’s names to be on the
sample list of children. Home visitor C then sedeanh additional 3 names (20% of
14 = 2.8 rounded up to 3.0) to serve as replacean&hat is, home visitor C
selects 3 names from 8 remaining unselected names.

10. As each child’s name is drawn, make a list of tames that have been drawn them from
the containers. The additional names will formrigglacement listin the event a parent
decides not to participate in the evaluation.

11.Update thdist of sample children
Once a parent notifies the coordinator or homeasishat he/she does not wish to

participate in the evaluation, cross the child’meaand ID off the list of sample children.
Select a child from the replacement list, add dhétd’s name and ID number to the list

of sample children and begin the family recruitmemicess.

12.Finalize thesample list of children(all children who took the pre-test). In the Spri
the post-test will be administered to all childmnthis list.
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IProcedure to Recruit Families from Selected Samgle

A parent and child are considered to be part oktl@uation study only after the parent
has read and signed the Parent Consent Form.

Spanish-speaking families will be given a Parentsent form translated into Spanish.
For each child in the sample, here is what you teelb:

0 Explain the evaluation process to the parent.

0 Have the parent read and sign the Parent Consemt Fo

0 Answer any questions they have about the evaluatfoyou are unable to answer
a parent’s questions, provide them with the coattiris name and phone number
for further information.

o Give the parent a copy of the Parent Consent Form.

Timeline: You will need to have the parent sign the Pa@atsent Form before you can
administer the pre-test to their child. The paaat be approached during the third week
or when the home visitor determines the parentfigscgently engaged in the HIPPY
program and is likely to continue. Ideally, the-pest will be administered before the
child has completed week 4 of the curriculum. Hesveit must be administerdskfore

the parent beqins working with the child on Week %f the HIPPY activity packet.

The goal is to recruit as many families as posdiolm the list of families selected to
participate. However, remember, participationakmtary, and parents should not be
pressured to participate. If a parent decidesmparticipate in the evaluation, you
should select a replacement family from teplacement listthat was compiled during
the sample selection process. Select the next parttgereplacement listand continue
the recruitment process as outlined above.

If there are test scores missing from the listaohple children, determine the feasibility
of administering the pre-test to these childrehatTis, if the parent has not started
working on Week 7 of the HIPPY 4 curriculum, theldlis eligible to participate in the
evaluation.



HIPPY AMERICORPS EVALUATION 2004-05
FAMILY AND CHILD BACKGROUND INFORMATION FORM

Family ID # Child ID #

Date pre-literacy pre-test was administered
Last week of HIPPY activity packet child had compléed when pre-test was
administered: Week:

ADULT HIPPY PARTICIPANT

Age: Gender. Male Female Employed Y / N

Highest Level of Education

Currently enrolled in school or job training: Y / N

Relationship to HIPPY Child

Mother Father Grandmother Other gpecify
Stepmother Stepfather Grandfathe
Foster mother Foster father Aunt/Uncle
Marital Status
Married [ Single [ Divorced [ Separated [ Widowed [
Racial/Ethnic Background
Asian Black Hispanic Native American |
Pacific Islander White Multi-racial Othesecify
Primary Language English Spanish Other gpecify
Family Income: $

HIPPY CHILD PARTICIPANT

Age: Date of birth: Gender. Male Female

HIPPY curriculum for 2004-05 |HIPPY3 | HIPPY4 | HIPPY5

What is the language of the HIPPY Activity Packetshe child uses?
English [ Spanish [

Was child enrolled in the HIPPY 3 curriculum? Y N

If yes, did child complete all 30 weeks of HIPPY 8urriculum? 'Y N
If no, what was the last week of HIPPY 3 curriculumthat child completed? Week: |

Child’s Racial/Ethnic Background
Asian Black Hispanic Native American |
Pacific Islander White Multi-racial Othergpecify
Child’s English Spanish Othéspecify)
Primary Language

If English is the child’s second languagehow well does the child:

Understand English Not at All Somewhal Very Well

Speak English Not at All Somewhat| Very Well

a7
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IProcedure for Completing the Family and Child Information Form|

» After parents have signed the Parent Consent Rberiamily and Child Background
Information Form can be completed by home visitorsther staff members. With the
exception the child’s level of English proficienglye information on this form can be
found on the MIS Family Application form.

» After administering the pre-test to the child complete the following informatioat
the top of the Family and Child Background Information for

0 The date the child’s pre-test was administered.

o The last week of the HIPPY activity packet the @¢tibd completed when the pre-
test was administered.

Completed means finishing all five parts of the PIVPActivity Packet for a
particular week. If a child completes only partoiveek’s packet, then go back
and give the number of the last fully completedkeac

For example, if a child completed all five partsaadek 3, then you would fill in
the number 3.

» Attach the completed Family and Child Backgrounfddmation Form to the child’s test
scoring sheet.

» Coordinator reviews the Family and Child Backgroumidrmation Form and test
scoring sheet for completeness and accuracy.
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Training Data Collectors

Training data collectors is one of the most impartasks in an evaluation. All of the
training topics listed below should be covered asdglosely as possible, in the sequence
presented belowefore data collection begins. It is advisable to beganing the data
collectors as soon as possible.

Explain the evaluation process.
0 Purpose
Determine whether children who participate in tHeRY 4 curriculum can
improve their pre-literacy skills and be bettergaeed for entering kindergarten.

o Improvement in pre-literacy skills will be evaludtesing a pre-post testing
procedure.
Pre-post testing requires collecting and analydiatg across two observations: at
the beginning of program and at the end of the narogyear.

Discuss ethical responsibilities of program st&#e Guidelines.
Review Confidentiality Form with data collectorgdamave them sign it.

Explain the procedure to select sample of familigsarticipate in the evaluatiorsee
procedure.

Explain the procedure to recruit families from sé&tel sample.
See procedure.

Review the Parent Informed Consent Form with dali@ctors.
Emphasize that:
» Participation in the evaluation is voluntary andgueis should not be pressured to
participate.

0 The Parent Informed Consent will need to be sidnethe parent and the data
collector before the pre-test can be administered.

Data collectors will be completing the Family ankiil@ Background Information Form.
Explain and distribute a copy of the Family andi@Background Information Form.
After receiving the parent’s consent to participatéhe evaluation, data collectors can
begin completing the formSee procedure.

Administering the pre-literacy pre-test
» Review with the data collectors the guidelinesgdministering individualized
child tests. See guidelines.
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» Provide general information about the test (corSximiner’'s manual)
» Purpose (what does it measure?)
= Time to administer
= Scoring
May be done by person administering the test armther staff person.

*= You may receive both an English and a Spanishameid the test. The English
version should be used with those children in Hrae who are using the
English HIPPY curriculum. The Spanish version dtidne used with those
children who are using the Spanish HIPPY curriculurhe Spanish version
should be administered by someone who is flueSpanish.

= Show test training video (if included in test kit)

= Conduct practice runs with the test.
This is one way a test examiner becomes knowledgadlout the instrument and
comfortable in the testing situation. The datdemtbrs should know the task well
enough so that the test flows almost automatickgying them maximally free
to observe all aspects of the chitdbehavior.

= Coordinator observes the data collectors admimgehe test in the practice test
situation.

» Prepare home visitors for special situations thay arise during testing, i.e.,
child being reluctant or unwilling to continue, pats coaching their child to
answer the questions.
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\ Guidelines for Administering an Individualized GhiTest

(1 Check to make sure you have all testing materiéls you.

[ Establish and maintain rapport with the parentseaiit their support in the assessment
effort. Many parents have limited experience wsting. They may be uninformed
about the meaning of test results or anxious atbauirt child’s performance and will
coach their child during the test.

0 Explain to parents that the results of their clsiltst will be used for evaluation
purposes to see if HIPPY is working as intendedwifichot be used to evaluate
their child’s abilities.

0 Ask the parent if there is a quiet area free frastractions that could be used
during the test.

0 Express appreciation to the parents for permittiregy child to participate in the
evaluation.

[l Follow the standardized procedures outlined indsé examiner’'s manual.
The usefulness of the test scores depends onghadministrators skills in testing
young children and ability to follow precisely thestructions for administering the test.
For example, it is important to use the exact wafdfie question, the specific test
materials, and to adhere to the specified timetdinido not change the directions because
you think the child can do a particular task wtik &ltered directions.

{1 Be attentive to a chikk needs and concerns.

0 Assessments should be non-intrusive and taketlesdftthe child’s time as
possible.

o Use words and a tone of voice that will help thidcteel confident and
reassured.

o Try to maintain the child’s cooperation at all teneKeep the situation friendly,
interesting, and rewarding.

o Consult the test examiner's manual for suggestionsow to introduce the test to
the child and maintain the child’s interest and ixaiton.

[l Departures from standard procedures during testrastnation may change the meaning
of the test scores. Record any usual circumstahe¢®ccurred during the testing
situation on a blank sheet and attach to scoring.fo
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[Ethical Responsibilities of Program Staff

Data collectors are responsible for ensuring:

o Confidentiality
Confidentiality refers to the protection of infortitan from unauthorized
disclosure. It means that information about aqessill not be shared or
exposed to others without that person’s permission.

0 Anonymity
Anonymity refers to the condition of not being nahee identified. It means that
information provided by or about a person cannatide to identify or recognize
that person.

0 Why protecting privacy is important.
» |n order to maintain the trust and respect of pgudints.
It is essential to maintain the trust and resgeat you develop with
participants in your program.
Families can be comfortable that information retgee$s needed by the
program for legitimate reasons and will be usedhieyprogram appropriately.

» To prevent harm to participants
Failure to protect an individual’s private infornat may cause the person:
embarrassment, loss of services, criminal prosecudar to refuse help or
needed services in the future.

= To comply with ethical and legal guidelines asstdavith protected private
information.

Additional information is available in the HIPPY W3oolkit module: Protection of
Participants’ Privacy and Informed Consent in PaogiData Collection and Evaluatiofirsten
Cuenca, USF.
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Sample
Parent Informed Consent

The following information is being given to youhelp you decide whether or not you want to
be part of this program evaluation.

Information about the Evaluation:
» This program evaluation is being conducted by tHeRY program. The purpose of the
evaluation is to determine whether children whdipigate in the HPPY program can
improve their pre-literacy skills and be bettergaeed for entering kindergarten.

» As a participant in this evaluation, your child Mdé administered a test of language
proficiency at the beginning and end of the progyear.

Voluntary Participation
* Your decision to participate in this evaluatiortsnpletely voluntary. You are free to
participate or to withdraw at any time. You willtreceive any compensation for your
participation. Whether you participate or not hbsolutely no effect on your eligibility for
HIPPY services.

Confidentiality of Your Records
» All information you provide will be confidentialYour information will not be seen by other
HIPPY home visitors or other HIPPY staff. Yourlds scores on the language test will be
combined with the information from other HIPPY chén in the evaluation. No one will be
able to tell which answers are your child’s. Thasults from this evaluation will not include
your name or your child’s name or any other infaiorathat would in any way personally
identify you or your child.

Questions and Contacts
* If you have any questions about this evaluatioeage contactoordinator’s name and
phone numbér

Consent to Take Part in this Evaluation:

| have read and understand the information abauéetaluation and my rights to participate.

Parent/Guardian’s Signature HIPPY Staff Sigreatur

Printed Name Printed Name

Date Date
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IConfidentiality Form for Data Collectors|

| understand that:
» | will be collecting personal and sensitive infotioa from children.

» The parents participating in this study have bagranteed that their name and their
child’s name will not be revealed and that all imfiation will be kept confidential.

» The responsibility for keeping this confidentialliggins with me.
In recognition of this responsibility, | hereby agrto:

» Keep confidential the names of all parents and ttteldren, all information collected
during the data collection process, and all infdramelearned while collecting the data.

» Avoid discussing or revealing, except privatelyhwity coordinator, information that
might identify or be associated with any individual

» Do my best to protect the privacy of the responslant] the confidentiality of the
information | collect.

Signed: Date:
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Sending Evaluation Materials to USF

Before sending the testing information,

7 Remove any parent or child names that appear oRdahent and Child Background
Information form or on the child’s test score sheet

1 Ensure that the child I.D. numbers the list of sample childrenmatch those child I.D.
numbers on the test score sheet and the Pare@haltdBackground Information form.
Discard the test score sheet of any child whoseriumnber is not othe list of sample
children.

1 Ensure that the child’s test score sheet and trenPand Child Background Information
form are complete, accurate and are stapled togethe

o Data collectors are responsible for accuratelynding the child’s responses and
adding the numerical scores of each responsettinbscore.

o USF project staff will be responsible for raw scoomversion (conversion of raw
scores to derived scores such as percentile ragksgquivalents, grade
equivalents, and standard scores). This will beedafter receipt of the scoring
sheets.

1 Forward the set of each child’s test score shetisrstapled to his/her Parent and Child
Background Information sheet to:

Marsha Black, Research Assistant Professor
University of South Florida

Dept. of Child and Family Studies
FMHI/MHC2119

13301 North Bruce B. Downs Blvd.

Tampa, FL 33612



