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EXECUTIVE SUMMARY

This Executive Summary contains the results foldcén and first-year and
second-year HIPPY parents participating in the A@nps initiative in the Honolulu
HIPPY and the Kailua-Kona HIPPY progranifie purpose of this evaluation for the
second-year HIPPYCorps Initiative was to documbatinfluence of the HIPPY
program on the development of children’s pre-regdikills and first-year parents’
perceptions of gains in their involvement in diffet types of home and community
literacy activities. A second interest was in megwg first-year parent gains in their
knowledge of early childhood development, teactsikifs, quality of parent-child
relationship, and participation in positive paregtpractices. Outcomes for parents
completing their second year in the HIPPY prograeneralso examined including their
perceptions of gains in their self-confidence,dbality of the home literacy
environment, their use of HIPPY teaching skillshwather children in the home, and the
social support they received from other HIPPY ptren

Methodology

All HIPPY children enrolled in the HIPPY 4 curricuh and served by an
AmeriCorps home visitor were administered the Gead®/ to Read! screening tool
(Whitehurst & Lonigan, 2000) to determine preschduldren’s progress in acquiring
reading-related skills.

Two retrospective parent surveys were developegdsgarchers at the University
of South Florida. One survey was administeredrsd-year HIPPY parents and another
survey was given to parents who had completed #eeiond year in the HIPPY program.
Both the first year and second-year parents werglsz=rved by a HIPPY AmeriCorps
home visitor. Parents were askedomplete each survey item based on their current
behavior and knowledge and to then rate themselweéke same item based on where
they perceived themselves to have been beforecipating in the HIPPY program.

Selection and Recruitment of Participants

There were 78 children who were administered teeR&ady to Read! screening
tool in Fall 2005 and again in Spring 2006. Fifiye children were enrolled in the
Honolulu HIPPY program and 19 were from the KaiK@aa HIPPY program.
Retrospective Survey | data was collected fromi&d-year HIPPY parents. Twenty-
five parents participated in the Honolulu HIPPY gmaom and five parents were from the
Kailua-Kona HIPPY program. Eighty-seven percenthef parents completed the
English version of the survey and 13% completedSgp@nish version. First-year HIPPY
parents were parents who had not participated @usly in the HIPPY program or
parents who previously had children enrolled in ohthe HIPPY curricula but did not
complete all 30 weeks of a particular HIPPY curdacuSurvey data were also collected
from 14 parents who had participated in HIPPY feeaond consecutive year. Seventy-
one percent of the parents completed the Englistioreof the Retrospective Survey Il



and 29% completed the Spanish version. All offitts¢ and second-year parents were
being served by an AmeriCorps home visitor.

Findings on Children’s Development of Early ReadingSkills
Using the Get Ready to Read! Screening Instrument

Hawaiian HIPPY children have developed, or arestigping, strong print
knowledge, emergent writing, and linguistic awassnskills as assessed in Fall 2005 and
Spring 2006 by the Get Ready to Read! screenirtiquiment. Thirty-two percent of the
children improved their skill level from time 1 tione 2. It should be noted, however,
that 63% of the children were assessed as haviygst®ng skills at the beginning of
HIPPY, and this percentage increased to 86% at2imeevelopmental screening
instruments have proven to be valuable tools ipihglidentify children who should be
referred for further assessment to determine tled fa@ special services or supports.

HIPPY Parental Involvement in Their Children’s Learning:
Findings from Retrospective Survey | for First-Yea HIPPY Parents

A paired means sample t-test was used to examméehange in first-year
parents’ involvement in home literacy and commueiycational activities. The
findings show that first-year HIPPY parents repoenificant improvement in their
level of involvement with their children in homeeliacy and community educational
activities after completing an average of 25 weskthe HIPPY program. First-time
HIPPY parents indicated they were spending more tmading with their preschool
children, having conversations around the shareiiig book reading experience and
teaching their child the alphabet and letter scas®bciations and numbers.

First-year HIPPY parents also reported that gféeticipating in the HIPPY
program, they increased their knowledge of earlidbbod development, improved the
quality of their parent-child interactions, becamere proficient in their teaching skills,
and engaged more frequently in supportive parert@igviors.

Additional Benefits of HIPPY:
Findings from Retrospective Survey Il for Second-Yar HIPPY Parents

A paired-means sample t-test was also used toieraime change in continuing
HIPPY parents’ involvement in home literacy and oaumity educational activities. The
results indicated there was no significant diffeeem the level of participation with their
child in home literacy and community educationdivéites after completing an average
of 25 weeks of the second year in the HIPPY prograims finding may be related to the
fact that most of the parents were already pa#dtaig in these activities before they
began patrticipating in the HIPPY program. On theeohand, the results of the paired-
means sample t-test indicated that second-year¥HpRPents reported they significantly
increased their interactive activities with théiild that promote learning and
development and foster a rich home literacy envitemnt. Parents also indicated they
have significantly increased their use of the HIRBaching skills with other children in
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their home, for example, using guided reading tephes when they read with their other
children. In addition, parents reported that ticeinfidence in their ability to advocate for
services to meet their child’s educational neegsificantly increased after completing
their second year in the HIPPY program. Lastlyepts reported significant decreases in
their feelings of social isolation after completithgir second year in the HIPPY

program.

Discussion

The findings of this second-year evaluation dertrates that Honolulu and
Kailua-Kona Hawaii HIPPY children have developedace developing, strong print
knowledge, emergent writing, and linguistic awasmnekills as assessed by the Get
Ready to Read! screening tool. Participating en#hPPY program also produces
benefits for parents. Both first and second-yel&@RY parents reported gains in their
engagement in home and community educational &egvénd attitudes, knowledge,
and/or behaviors that have been shown to be syaogtelated with children’s school
readiness and success.
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Year Two - HIPPY AmeriCorps Evaluation:
Children's Receptive Vocabulary Development and
HIPPY Parental Involvement in Their Children’s Lear  ning

INTRODUCTION

Researchers at the University of South FloridaR)JJ&ere contracted by HIPPY
USA to conduct a three-year, multi-site evaluatbthe HIPPY AmeriCorps Initiative.
This report contains the results for children anst-iyear and second-year HIPPY parents
participating in the AmeriCorps initiative in theoRblulu HIPPY and the Kailua-Kona
HIPPY programs.
The HIPPY Program

The Home Instruction for Parents of Preschool Ysters (HIPPY) program is a
home visiting program for caregivers of young crelddesigned to increase school
readiness and to foster parent involvement in tti@ldren’s education and in community
life. HIPPY programs serve families from a variefyracial, ethnic, and cultural
backgrounds, family types, parent-education levetgme strata, and language
backgrounds. The HIPPY program is free to parantkis delivered by HIPPY home
visitors who live in the same targeted high-neetmuinities as the families they serve
which helps them build trusting collaborative redaships with families.

The four essential features of the HIPPY moddlhe a three-year
developmentally appropriate home-based curricola, playing as the instructional
technique, professional coordinator and staff eapeofessionals, and home visits and
group meetings. HIPPY’s systematic program of phésying during home visits and
group meetings is designed to engage parentsrimiggactivities with their children and
to promote the view that they are active agentkeir children’s education. The
curricula are focused on specific school readis&gks including visual discrimination,
phonemic awareness, pre-math concepts, self-coraegtivity, problem-solving, and
logical thinking, as well as active parental invaitvent in the learning process.

The Honolulu HIPPY Program

The Honolulu HIPPY program, established on thendlof Oahu in 2000,
provides services to 240 families and 284 childrehi7 communities across the island of
Oahu. For the 2005-06 program year, there werechddren who participated in the
HIPPY 3 curriculum; 112 children enrolled in theRY 4 curriculum, and 63 children
in the HIPPY 5 curriculum. All children used thedlish version of the HIPPY
curriculum.

Staff for the Honolulu HIPPY program include thfa#-time coordinators, a .75
FTE office support staff, two .25 data entry assitt and 24 Parent Educator Home
Visitors who implement the HIPPY program througimeounity based role plays and/or
home visits from the months of August through MBlyis program receives federal
funding from the Department of Education underNa¢ive Hawaiian Education Act.
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The Honolulu HIPPY program is implemented throtiyh Keiki O Ka Aina
Family Learning Centers (KOKA-FLC), a non profit’§0)(3) corporation that was
established in 1996 to serve the needs of the l&tawaiian community within the
context of culturally appropriate educational pargs. The Keiki O Ka Aina Family
Learning Centers Honolulu HIPPY program is locaae8030 Kalihi Street, Honolulu,
HI, 96819 and can be contacted by phone at (808)3854 or fax at (808)845-3445.

The Kailua-Kona Hawaii HIPPY Program

The Kailua-Kona Hawaii HIPPY program provides seegito 70 families and 82
children in a large, ethnically diverse metropalitommunity. Forty percent of the
children are enrolled in the HIPPY 3 curriculum% 8 HIPPY 4, and 15% in HIPPY 5.
Seventy-six percent of the children are using thgligh version of the HIPPY
curriculum, and 24% are using the Spanish version.

Established in 1996, the Kailua-Kona Hawaii HIPgYgégram is implemented
through a large non-profit agency in West Hawagirmiy Support Services of West
Hawaii, founded in 1979 by members of the West Hagaammunity who were
concerned with the prevention of child abuse arglawé. The Kailua-Kona Hawaii
HIPPY program is located at 75-127 Lunapule RoaiteS#11, Kailua-Kona, HI 96740
326-7778/326-4063 (fax). HIPPY program staff in@dwhe full-time coordinator, one-
third FTE program director, three-fourths FTE peograssistant, and part-time home
visitors who implement the HIPPY program from Septer through May. The program
currently receives funding from the U.S. DepartnariEducation, Hawaii Parental
Information Resource Centers (HPIRC) Project, anteAcorps. In October, 2005, the
program was awarded a $250,000 Grant-in-aid frarHawaii Legislature and State of
Hawaii Department of Human Services primarily du¢he on-going support and
lobbying efforts of the Family Support Services/dést Hawaii’'s Board of Directors
who are currently serving as the advisory boardHerprogram

Background of the AmeriCorps Initiative

The HIPPY program is a parent involvement anasbstheadiness program whose
goal is to provide parents with the teaching skiksessary to guide their three, four, and
five year old children’s learning and prepare tHenmsuccess in schooPrograms that
focus on developing young children’s learning skite important because children with
poor school readiness skills often tend to remaior gtudents. Consistent research
suggests there is a positive relationship betweeenp involvement and benefits for
students, including improved academic achievemedtoetter social skills necessary for
adapting to the school environment (Henderson & pM&002). A recent national study
conducted by Bradley and Gilkey (2002) examinedtveffects the HIPPY program had
on students who had completed two full years of¥Rand were currently enrolled in
the third and sixth grades throughout Arkansasm@ared to a matched group of
children who had not participated in HIPPY, resaliswed a modest positive impact for
children in both the third and sixth grades. HIPRYdents had fewer school
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suspensions, higher grades, better classroom twehawd higher achievement test scores
in reading and math.

Research in emergent literacy has shown that @mldntering school with age
appropriate pre-reading skills are likely to becassful in kindergarten. Pre-reading
skills include ability to recognize letters, words,numbers, recognize whole words by
sight and read them aloud, and understand lettarescelationship at the beginning and
ending of words. Pre-reading skills develop dutimg preschool period through a
parent's active involvement in the reading proeesba supportive home literacy
environment (Whitehurst & Lonigan, 2000). Paremt® are actively involved in the
reading process read frequently to their prescbloitd, have conversations around the
shared picture book reading experience, and engewnad support their child's learning
with appropriate play and learning materials andigipation in activities with their child
outside the home. In addition, it is importantttharents teach their children the
alphabet and letter sound associations, and engage-on-one interactions around
book reading, and in phonological training (i.eparating individual sounds in words,
rhyming).

METHODOLOGY
Study Questions

The HIPPY AmeriCorps evaluation was designed tudeent the influence of
the HIPPY program on the development of childrgmés-academic skills and parents’
perceptions of gains in their involvement in diffet types of home and community
literacy activities. HIPPY USA was also interestedneasuring parent gains in their
knowledge of child development, teaching skillsalgfy of the parent-child relationship,
and positive parenting practices. Specificallg, @valuation questions were:

(2) What type of gains in receptive vocabularpthrer reading readiness
skills do children make after completing the H¥PPcurriculum?

(2) What are first-year and second-year MPRBrents' perceptions of their
gains in their involvement in different typeshafime and community
literacy activities?

3) What are first-year HIPPY parents’ perceptiohtheir gains in
knowledge of early childhood development, teagtskills, parent-child
interactions, and positive parenting behaviors?

(4) What are second-year HIPPY parents’perceptdmsins in their self-
confidence, the quality of their home literacyieonment, their use of
HIPPY teaching skills with other children in theme, and the social
support they received from other HIPPY parents?



14

To answer these questions, the Hawaii HIPPY progrselected the Get Ready
to Read! screening tool (Whitehurst, 2001) to meashildren’s development of
reading-related skills at two points in time. Arosipective parent survey with questions
on parental involvement in educational activitigsijd development, skill acquisition,
parent-child relationships, and supportive pargntiehaviors was developed and
administered to first-year HIPPY parents who wesm@ served by a HIPPY
AmeriCorps home visitor. A second retrospectiveepasurvey with questions on self-
confidence, the joy of learning, HIPPY teachindlskhome literacy environment, and
social support was developed and administereddonseyear HIPPY parents served by
an AmeriCorps home visitor.

Participants
Children Administered the Get Ready to Read! ScriegnT ool

Both of the Hawaiian HIPPY programs administetesl Get Ready to Read!
Screening Tool during the Fall and Spring, 200&ltof the children enrolled in the
HIPPY 4 curriculum. Only children who were enrdli@ the HIPPY 4 curriculum and
were being served by an AmeriCorps home visitoiraskeided in this second-year
evaluation. Seventy-eight children were administéhe Get Ready to Read! screening
tool at two points in time during Fall 2005 and iaga Spring 2006. Nineteen children
were from the Kailua-Kona Hawaii HIPPY program &®dchildren participated in the
Honolulu HIPPY program. All children were enrolledthe HIPPY 4 curriculum. Sixty-
three percent had been enrolled in HIPPY 3, andstial of these children had
completed thirty weeks of this curriculum. On ag®, children were four years old
when they were administered the first screenind,fanr and one-half years old when
they received the second screening. There wem®apmtely the same number of males
and females in the sample.

Although 73% of the parents reported their chitldneere of Pacific
Islander/Native Hawaiian heritage, other caregivep®rted very culturally diverse
ethnicities with 9% of the children being Hispariép White (non-Hispanic), and 10%
multiracial and other ethnicities. Few parents séhohildren spoke a primary language
other than English (N=7) indicated their child wsficient in understanding and
speaking English. On average, caregivers wereedbsyof age, almost all were married,
and approximately one-fourth reported they hadliege degree. Over three-fourths of
the children reside in households with annual ine®ver $25,000. See Table D-1 in
the Appendix for further details on the demograptlutchildren who were administered
the Get Ready to Read! Screening Tool.

Parents Completing Retrospective Survey |

The Retrospective Survey | was completed by fiestr HIPPY parents who had
not participated previously in the HIPPY progranthaany of their children or parents
who previously had children enrolled in one of HH®PY curricula but did not complete
all 30 weeks of a particular HIPPY curricula. H\PParents whose primary language
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was other than English or Spanish were includgtierevaluation if they were able to
read and understand either the English or Spamisdion of the survey.

Thirty first-year HIPPY parents completed the Bspective Survey I. Eighty-
seven percent completed the English version andth&%panish version. Fifty-five
percent of the surveys were completed by the chbdiblogical mother, and 35% by the
child’s biological father. The average age of plaeents was 31 years, and 37% of the
parents reported they had a college degree. Fhinrgn percent of the parents were
Pacific Islander/Native Hawaiian, and 26% repottezy were multiracial. Over 60% of
parents reported the annual family income in 2085 at least $25,000. However, a
$40,000 annual household income in Hawaii is eqlist@pproximately $25,000 in
other states (The Salary Calculatattp://www.homefair.comn The higher household
income of Hawaiian HIPPY parents compared to th®nal average income of other
HIPPY parents may also be due to the higher edueatievel of the Hawaiian HIPPY
parent. Over 60% of Hawaiian HIPPY parents repbittey had either some college but
no degree or a college degree. More detailednmdtion on the demographics of
respondents completing Retrospective Survey lifst-§ear HIPPY parents is provided
in Table D-2 in the Appendix.

Parents Completing Retrospective Survey Il

Fourteen HIPPY parents who participated in the i&alKona HIPPY program
completed the Retrospective Parent Survey Il foosd-year HIPPY parents. The 2005-
06 was the first year the Honolulu HIPPY programntipgated in the AmeriCorps
evaluation so all of the second-year surveys wenapteted by parents enrolled in the
Kailua-Kona program. Seventy-one percent of themta completed the English version
of the survey, and 29% completed the Spanish werséddmost all of the surveys were
completed by the child’s biological mother. Pasentre, on average, 36 years old,
married, and had either some college but no degraecollege degree. Almost three
fourths of the parents reported their ethnicityagte (non-Hispanic). Though slightly
over one-third of the parents reported an annuaséloold income for 2005 of over
$50,000, another 30% reported annual householdrias@f $30,000 or less. More
detailed information on the demographics of respotslcompleting Retrospective
Survey Il for second-year HIPPY parents is providgedlable D-3 in the Appendix.

Evaluation Instruments
The Get Ready to Read! Screening Tool

The two Hawaii HIPPY programs selected the GetdRéa Read! screening tool
(Whitehurst, 2001) to determine a preschool chifi@gress in acquiring reading-related
skills. The screening tool focuses the “insidekilis” of reading: print knowledge,
emergent writing, and linguistic awareness. TheR&ady to Read! is easily and
quickly administered, taking approximately 10 masito complete. Children are highly
engaged and responsive during the test period amy ahildhood professionals have
found the information gained from the Screeningl M@y helpful in focusing their
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attention on the skills and needs of individualdign (Whitehurst, 2001). Another
advantage of Get Ready to Read! is the availalmlityveb-based resources that can be
used to help children further develop and strengpecific pre-reading skills.

Retrospective Survey |

The Retrospective Survey | for first-year HIPPYgrds was developed by USF
researchers and is a self-report measure of progngact where participants serve as
their own baseline. Survey questions were devel@qped the Stage One outcomes from
the HIPPY Logic Model (See Appendix A). The retresiive survey methodology was
chosen to correct for response shift bias, orehdeéncy for participants to overestimate
their knowledge or behaviors on a pretest. Inrétespective pretest method,
participants are given the surveyly one time,at the conclusion of the HIPPY year.
Respondents complete each item based ondbeient behavior and knowledg&ND
then rate themselves on the same item based ore wWieyr perceived themselves to have
beenbefore participating in HIPPY.

The Retrospective Survey | consisted of eight itemasuring parents’
perceptions of gains in their involvement in diffet types of home and community
literacy activities both before enrolling in theRRY program and after completing 25
weeks of a 30 week HIPPY curriculum. Parents ve#¢se asked to rate gains on 13
survey items related to knowledge of child develepmteaching skills, quality of their
parent-child relationship, and positive parentingcfices. For the eight items measuring
home literacy and community educational activittesre were four item response
categories: 1 = Not at all; 2 = Once or twice aky&e= Three or more times a week; or
4 = Every day. For the 13 items measuring pareawkedge, skills, attitudes, and
behaviors, there were five item response categdtreStrongly disagree; 2=Disagree,
3=Undecided; 4=Agree, and 5=Strongly agrébe complete survey is included in
Appendix B.

Retrospective Survey Il

The Retrospective Survey Il for second-year HIPR¥epts was designed in
same format as Retrospective Survey | for firstryéi@PY parents. Survey questions
were developed from the Stage Two outcomes fronHtR®Y Logic Model (See
Appendix B).

The Retrospective Survey Il for second-year HIRRYents consisted of 29 items
measuring parents’ perceptions of gains in theiolvement in different types of home
and community literacy activities both before ehinglin the HIPPY program and after
completing 25 weeks of a second 30 week HIPPY auluim. Parents were also asked to
rate their gains on 21 survey items related ta thedf-confidence, the joy of learning,
their use of HIPPY teaching skills, their homerbigy environment and social support.
For the eight items measuring home literacy androomty educational activities, there
were four item response categories: 1 = Not aa#l;Once or twice a week; 3 = Three
or more times a week; or 4 = Every day. For thé&&ths measuring gains in parent self-
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confidence, the joy of learning, their use of HIP##ching skills, their home literacy
environment and social support, there were fivm itesponse categories: 1=Not at all;
2=A little; 3=A fair amount; 4=Much; and 5=Very nmtuc The complete survey is
included in Appendix C.

Procedures

USF researchers designed the evaluation procetiuréee first-year evaluation
and revised these procedures for the second y@aalsation to include the
administration of a survey to continuing HIPPY pdse An electronic copy of the
revised AmeriCorps Evaluation Procedures Manualseas to each HIPPY coordinator
participating in the study. USF researchers predidvaluation training to HIPPY State
Directors on August 23, 2005, to the Las Vegas NlE&ordinators on September 26
and to the California HIPPY coordinators on Septen#ty, 2005 before their programs
began providing services to children and their ptréor the 2005-06 program year.
USF researchers also provided technical assistantdBPPY coordinators through phone
calls and e-mails and participated in evaluati@nping conference calls throughout the
2005-06 program year.

The AmeriCorps Evaluation Manual included inforroaton how to conduct
random selection of study eligible children proporélly according to home visitor
caseload, parent recruitment, the child and patata collection process including forms
to be used in collecting the demographic infornratand training procedures for
program staff including ethical guidelines for admtering child assessments and
obtaining parental consent. The evaluation desadied for children to be administered
the first developmental screening before they cetepl week 6 of the 30-week HIPPY 4
curriculum. The second screening was to be coeduafter children completed week 25
of the HIPPY 4 curriculum. Programs were askedoimplete the child and parent
demographic information and staple the form todiél’s test scoring sheet and forward
this information to USF researchers.

USF prepared the protocol for administering theepasurveys and emailed this
information to HIPPY coordinators, who then trainbdir staff. It was emphasized that
parents were not required to complete the surveaesof their participation in the
HIPPY program. Evaluation procedures required hioae visitors read the parent
consent letter to parents and explain the two mespoategories on the survey (NOW and
BEFORE HIPPY). Parents were to be provided witthaaak manila envelope in which to
place the completed survey during a regularly sgleetdhome visit. Home visitors were
to return the manila envelopes with the completegieys inside to the coordinator.

First-year HIPPY parents were to be administeretid?pective Survey | after
they completed at least week 25 of the 30 week MIBRriculum. Almost half of the
parents completed the survey before their childlied week 25 of the 30-week HIPPY
curriculum including two parents who reported theild had finished week 16 of the
curriculum when they completed the survey.
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Similar to first-year HIPPY parents, evaluationgedures stated that second-year
HIPPY parents were to complete the Retrospectiveeyul after they completed at least
week 25 of their child’s second-year HIPPY currical All of the 14 parents who were
in their second year of the HIPPY program repotheir child had completed at least
week 25 of the curriculum.

Data Analyses
Analyses of Scores From The Get Ready to Read! &uirgy Instrument

The child data gathered by the Hawaii programs ftleenGet Ready to Read!
screening instrument were analyzed by examiningntimber and percent of children
scoring in each of the following categories at tiimend time 2 of the screenings: 0-6
“Very weak skills”; 6-9 “Weak skills”; 9-12 “Averagskills”; 12-16 “Strong skills”; and
16-20 “Very strong skills”.

Retrospective Survey | and Retrospective Survey Il

Parent perceptions of gains since participatingliPPY were analyzed first by
conducting two paired sample t-tests. For bothhd®pective Survey | and Retrospective
Survey I, the first paired sample t-test was caneld for the first eight survey items
comprising the measure of home literacy and comty@aucational activities. For
Retrospective Survey |, another sample t-test wasucted for the 13 survey items
comprising the measure of knowledge, attitudedlsskind behaviors. For Retrospective
Survey Il, a second sample t-test was conducth®2tl items measuring self-confidence,
the joy of learning, their use of HIPPY teachinglsktheir home literacy environment
and social support. Since multiple comparisonevmade on the same data set, a strict
Bonferroni adjustment was applied to control fdtation of Type | error on both the
first-year and second-year parent surveys. Thabistrolling for the possibility that the
pre-post difference in means on a particular itestatistically significant, when in fact,
the finding is a spurious result. Therefore, thajue for each survey item was
compared to an alpha of .002.

The second part of the analysis of both Retrogpe8urvey | and Retrospective
Survey Il was calculating the rating change acezsh survey item to determine the
amount of gain from before HIPPY to now. A compan was made between the
number of each item response before parents geatéd in HIPPY and the number of
the response the parent selected after complettimgsaall of the first year of the HIPPY
program. For example, for the first survey itenpaaent could select #1 (Not at all)
before HIPPY and then select #3 (Three or moregianeeek) after HIPPY which would
be a gain of 2 points. A “Gain=0" is calculated floose respondents who indicated the
same level of agreement with the item both befockaiter participating in the HIPPY
program.
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FINDINGS ON CHILDREN’S DEVELOPMENT OF EARLY READING  SKILLS

Seventy-eight children from the two Hawaii progsawere administered the Get
Ready to Read! screening instrument during Falb2@@d again in Spring 2006.
Children had completed, on average, the fifth wafeke HIPPY 4 curriculum at the
time of the first administration of the Get ReadyRead! The Get Ready to Read! was
administrated a second time in Spring 2006 whekllien had completed an average of
28 weeks in the HIPPY program. As shown in Tablbetbw, only two children scored
in the “Very weak skills” category in Fall 2005n fact, 63% of the children were
assessed as having “Very strong skills” in Fall20nhd this percentage increased to
86% in Spring, 2006. According to the developdrhe Get Ready to Read!, the
average mean correct score is 9 with a standardta®vof 4. Generally, scores of 16
and above indicate that a child is ready to beggnring to read and has “a solid grasp of
critical pre-reading skills” (Whitehurst, 2001, Exgive Summary, p. 2).

Table 1. Scores for the Get Ready to Read! Sangdnstrument for Fall
2005 and Spring 2006 (N=78)

Fall 2005 Spring 2006
Number (Percent) | Number (Percent)
0—- 6 Very Weak Skills 2 (2.6) 0
6- 9 Weak Skills 4 (5.1) 1(1.3)
9 —12 Average Skills 4 (5.1) 2 (2.6)
12 — 16 Strong Skills 15 (19.2) 8 (10.3)
16 — 20 Very Strong Skills 53 (62.5) 67 (85.9)

Another way of examining improvements in childreréading-related skills is to
compare the change in score categories from Fab &0 Spring 2006. As shown in
Table 2 below, 95% of the children maintained opriaved their skill level from Fall
2005 to Spring 2006. Only four children scoredinigher skill category in Fall 2005
than in Spring 2006. However, even though there avdecrease in the score category
from Fall to Spring 2006, the scores of these fdhldren placed them in the “Strong” at
the second administration of the instrument.

Table 2. Change in Score Categories for the GetlREzaRead! Screening Instrument
from Fall 2005 to Spring 2006 (N=78)

Change in Score Categories from Fall 2004 to Sprin2006 Number (Percent)
From Very Weak to Weak 1(1.3)
From Very Weak to Very Strong 1(1.3)
From Weak to Average 2 (2.6)
From Weak to Strong 1(1.3)
From Weak to Very Strong 1(1.3)
From Average to Average 1(1.3)
From Average to Strong 2 (2.6)
From Average to Very Strong 2 (2.6)
From Strong to Strong 1(1.3)
From Strong to Very Strong 15 (19.2)
From Very Strong to Very Strong 47 (60.3)
From Very Strong to Strong 4 (5.1)
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Overall, these results suggest that these childase developed, or are
developing, strong print knowledge, emergent wgitiand linguistic awareness skills as
assessed by the Get Ready to Read! screening tool.

FINDINGS FROM THE PARENT RETROSPECTIVE SURVEYS

The findings from the Retrospective Survey | fiostfyear HIPPY Parents and
Retrospective Survey Il for continuing HIPPY pageate reported in this section. First,
results are presented for the sample of parentpletimg Retrospective Survey | for
first-year HIPPY parents, with items concerning leoamd community educational
activities considered separately from those itedisessing parental perceptions of gains
in early childhood knowledge, teaching skills, parehild interactions, and positive
parenting behaviors. Next, findings for the sangflparents completing the
Retrospective Survey Il for second-year HIPPY p&rane reported. Similar to the
results reported for Retrospective Survey | forfthet-year parents, items concerning
home and community educational activities are awmred first, followed by results from
survey items measuring self-confidence, the joleafning, their use of HIPPY teaching
skills, their home literacy environment and sosigpport.

FINDINGS FROM RETROSPECTIVE SURVEY |
Parent Involvement in Home Literacy and CommunitydEcational Activities

There were 30 parents completing the Retrospeiiveey | for first-year HIPPY
parents. Eighty-seven percent of the parents cetegbthe English version, and 13%, the
Spanish version of the survey. As shown in Talbel8w, after completing an average
of 25 weeks of HIPPY, parents reported signifiaaoteases in the degree they are
helping their children prepare for school by freggiereading to their children, teaching
them letters, words, and numbers, and participatitiy them doing arts and crafts and
playing board games. The increased levels ofgpatiion in home literacy activities and
community educational activities reported by pasempleting the survey demonstrate
that HIPPY parents are learning to be their chifols teacher.

Table 3 Comparing Means of Retrospective SuryesetPost items for Home Literacy
and Community Educational Activities (N=30)

Means/SD Paired Samples t-teSt
Pretest Posttest T value DF P value
M=17.133 M = 22.600 7.333 29 .000
SD =4.775 SD =5.353

1 Two-tailed t-test p < .001

Another way of analyzing the results of the prmed posttest responses is by
comparing the frequencies of pre- and posttesbresgs in the four response categories
(See Figure 1 below). Across all of the eight itemesasuring parents’ engagement in
educational activities, 19% of the pretest categesponses (before participating in the
HIPPY program) were “Not at all” compared to onlh24 of posttest responses (after
completing the HIPPY program). There was a 15gr@sge point increase of responses
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in the “Every day” category, and an 10 percentagetpncrease of responses in the
“Three or more times a week” response categoryreMetailed information on the
frequencies for the pretest and posttest respatsgaries is provided in Tables D-4 and
D-5 in the Appendix.

Figure 1. Response Item Distribution for Home Liter  acy and
Community Educational Activities - Retrospective S urvey |
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Figure 2 shows the change in pre-post ratingssadiee eight items measuring
frequency of participation in home literacy and coumity educational activities. In
51% of the responses, parents reported no chartbe fnrequency with which they were
participated with their child in home literacy asmimmunity educational activities while
the other 49% of parents’ responses indicated wexg more involved with their child in
home literacy and community educational activiaésr completing one year of HIPPY.
These results suggest that parents were almostyediveded regarding whether they
viewed HIPPY as influencing their participationniome and community educational
activities after completing their first year in thidPPY program. See Table D-6 in the
Appendix for more detailed information on the p@ding changes across the eight items.

Figure 2. Change in Pre-Post Ratings for
Participation in Home Literacy and Community Educat ional
Activities - Retrospective Survey |
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The distribution of the responses in which paregp®rted no change from before
to after participating in HIPPY (“Gain=0") was exarad to determine parents’ level of
participation with their child in home literacy aeducational activities both before and
after completing their first-year of the HIPPY pram. As shown in Figure 3 below, a
considerable number of parents were already ppatiicig regularly in these activities
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with their child before they enrolled in the HIPPYogram. For example, across all of
the eight items, 32% of the responses in the Gaiasponse category were “2 to 2”
indicating that parents were already participatmome literacy and community
activities at least once or twice a week. Ano®@%o of the Gain=0 responses were “4 to
4” indicating that parents reported participatinghese activities with their children
every day both before and after completing HIPPhiesE findings suggest that most
parents who reported no change in their level digpation from pre-post HIPPY were
already actively engaged in these activities belfifPY, and they continued their same
level of participation after completing their finggar of HIPPY.

Figure 3. Distribution of the Gain=0 Response Patt  ern in Home
Literacy and Community Educational Activities -
Retrospective Survey |
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Further analysis was conducted to determine iktlesre specific home literacy
and community activities that accounted for respens the “Not at all” category both
before and after completing HIPPY. As shown inuFég4, the largest percentage was in
visiting a library with their child. However, ttather 67% of the “Not at all” responses
were equally divided among items that asked partbetfrequency with which they read
for their own enjoyment, read with their child (etithan completing the HIPPY
activities), played board games with their childd @old their child a story. Thus, a few
HIPPY parents reported they do not engage in theséties even after a year of
participating in HIPPY.

Figure 4. Non-Participation in Home Literacy and Community
Educational Activities - Retrospective Survey |
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Parents’ Perceptions of Gains in Knowledge, Attiees] Skills, and Behaviors

The Retrospective Survey | contained 13 itemsritedsured first-year HIPPY
parents’ perceptions of their knowledge of earljdtiood development, quality of their
parent-child interaction, proficiency of their tbawg skills, their expectations for their
child’s academic performance in school, and theekegf their engagement in
supportive parenting behaviors. As shown in Tdbbelow, a comparison of the
retrospective pretest and posttest scores indi¢asgdcross all 13 items, first-year
parents completing the English version of the syreported increased knowledge of
how children grow and develop, greater ability éphtheir children learn, more positive
attitudes toward their interactions with their dnén, and more frequent engagement in
supporting and nurturing parenting behaviors.

Table 4. Comparing Means of Retrospective SurvyesetPost Items for Parent
Knowledge, Skills, Attitudes, and Behaviors (N=30)

Means/SD Paired Samples t-te5t
Pretest Posttest T value DF P value
M= 53.413 M = 58.896 3.969 29 .000
SD = 6.694 SD =7.047

1 Two-tailed t-test p < .001

Figure 5 below indicates that across all of thetd®s measuring parent
knowledge, skill acquisition, parent-child inteliact and engagement in positive
parenting behaviors, 62% of the responses at gbstre in the “Strongly agree”
category compared to only 35% at pretest. See $db# and D-5 in the Appendix for
more detailed information on the pretest and pssftequencies for these survey items.

Figure 5. Response Item Distribution
for Parent Knowledge, Attitudes, Skills, and Behavi ors
Retrospective Survey |
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The results from the analysis of gain scores ageguted in Figure 6 shows the
change in pre-post ratings across all 13 items umgagsparents’ perceptions of their
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knowledge, skills, attitudes, and behaviors. 1Bo48f the responses, parents indicated
that there was no change in their knowledge, slalistudes, or behaviors after
completing at least 25 weeks in HIPPY. For examggponses both before and after
completing 25 weeks in the HIPPY program were eithe “Strongly disagree”; or 2 =
“Disagree”; or 3 = “Undecided”; or 4 = “Agree”, &r= “Strongly agree”. Table D-8 in
the Appendix provides detailed information on gdorsall of the 13 survey items.

Figure 6. Change in Pre-Post Ratings for Parent K nowledge, Skills,
Attitudes, and Behaviors - Retrospective Survey |
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The distribution of the responses in which firegy HIPPY parents reported no
change from before to after participating in HIPP®ain=0") was examined to
determine parents’ perception of their knowledg@lss attitudes, and behaviors both
before and after completing their first-year of Hi®PY program. As shown in Figure 7
below, a considerable number of parents felt thesevalready very knowledgeable about
early childhood behavior and were engaging in nafrthe positive parenting behaviors
that are taught in the HIPPY program. For examgdenss all of the thirteen items, three
fourths of the responses in the Gain=0 responsgoat were either “4 to 4” or “5to 5”
indicating that parents agreed or strongly ageeiid the statements both before and
after completing HIPPY. These findings suggestibigain response category consists
of parents who were in agreement with the statesregfiore they enrolled their child in
the HIPPY program and continued to agree with taeements after completing 25
weeks in the HIPPY program.

Figure 7. Distribution of the Gain=0 Response Pat tern for Parent
Knowledge, Attitudes, Skills, and Behaviors - Retro  spective
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FINDINGS FROM RETROSPECTIVE SURVEY I
Second-Year HIPPY Parents

Parent Involvement in Home Literacy and CommunitydEcational Activities

There were 14 parents who completed the RetrosgeeStirvey Il for second-year
HIPPY Parents. As shown in Table 6, a comparisdheretrospective pretest and
posttest scores indicated that across all eightsitmeasuring home literacy and
community educational activities, there was nastiaally significant difference between
the retrospective pretest scores and the posttestss That is, after completing, on
average, 25 of 30 weeks of their second year irPMIBrogram, parents reported they
were participating in home literacy activities amminmunity educational activities at
about the same frequency both before and afterttadycompleted their second year in
the HIPPY program. This result contradicts thelifigs for other Americorps HIPPY
programs in this evaluation and is most likely tluéhe small sample size.

Table 5. Comparing Means of Retrospective Surl/&yd-Post Items for Home Literacy
and Community Educational Activities (N=14)

Means/SD Paired Samples t-test
Pretest Posttest T value DF P value
M= 22.500 M =23.928 1.994 13 .068
SD = 2.653 SD =2.921

1Two-tailed t-test p < .001

The retrospective pretest-posttest response itstmhiition shown in Figure 8
below indicates that across all of the eight iteneasuring parents’ engagement in
educational activities, 9% of the pretest categesponses (before participating in the
HIPPY program) were “Not at all” compared to onkb4f posttest responses (after
completing a second year in the HIPPY program)er&twas a 9 percentage point
increase of responses in the “Every day” categamg,an 12 percentage point increase of
responses in the “Three or more times a week” respoategory. More detailed
information on the frequencies for the pretest posttest response categories is provided
in Tables D-10 and D-11 in the Appendix.

Figure 8. Response Item Distribution for Home Lite  racy and
Community Educational Activities - Retrospective Su rvey Il
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Figure 9 shows the change in pre-post ratingssadiee eight items measuring
frequency of participation in home literacy and coamity educational activities for
parents completing Retrospective Survey Il. Owadf of the second-year HIPPY parent
responses indicated no change in the frequencywitbh parents were engaged with
their child in home literacy and community educasibactivities. See Table D-12 in the
Appendix for more detailed information on the p@ding changes across the eight items.

Figure 9. Change in Pre-Post Ratings for
Participation in Home Literacy and Community Educat ional
Activities - Retrospective Survey Il
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The distribution of the responses in which secpear HIPPY parents reported
no change from before to after participating in PIYP(“Gain=0") was examined to
determine parents’ level of participation with thehild in home literacy and educational
activities both before and after completing thestfyear of the HIPPY program. As
shown in Figure 10 below, a considerable numbg@aoénts were already participating
regularly in these activities with their child be¢ahey enrolled in the HIPPY program.
For example, across all of the eight items, 36%efresponses in the Gain=0 response
category were “3 to 3” indicating that parents evalready participating in home literacy
and community activities at least three or moresira week. Another 28% of the
Gain=0 responses were in the “4 to 4” indicatingf {harents reported participating in
some of these activities every day both beforeadted completing HIPPY. These
findings suggest that most parents who reportechange in their level of participation
from pre-post HIPPY were already actively engagethese activities before HIPPY,
and they continued their same level of participatifter completing their second year of
HIPPY. Additional information is provided in Talle13 in the Appendix.

Figure 10. Distribution of the Gain=0 Response Pat tern in Home
Literacy and Community Educational Activities -
Retrospective Survey I
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Parents’ Perceptions of Gains in Their Self-confidee, the Joy of Learning, Use of
HIPPY Teaching Skills, Home Literacy Environment @nSocial Support

The Retrospective Survey Il for continuing HIPP¥grds contained 21 items
that measured second-year HIPPY parents’ perceptibgains in their self-confidence,
the joy of learning, use of HIPPY teaching skiieme literacy environment and social
support. As shown in Table 6 below, a comparidath® retrospective pretest and
posttest scores indicated that across all 21 itelffi2RY parents who participated in the
HIPPY program for a second year significantly irased their interactive activities with
their child that promote learning and developmennt foster a rich home literacy
environment. Parents also reported increased mrgoyof playing and doing
educational activities with their child. Paremtdicated they have significantly increased
their use of the HIPPY teaching skills with othbildren in their home. Second-year
HIPPY parents also reported increased self-confieém their ability to advocate for
their child’s educational needs.

Table 6. Comparing Means of Retrospective SurveRre-Post Items for Parent Self-
confidence, the Joy of Learning, Use of HIPPY Teagl$kills, Home Literacy
Environment, and Social Support (N=14)

Means/SD Paired Samples t-te5t
Pretest Posttest T value DF P value
M= 47.714 M =74.071 6.027 13 .000
SD = 17.277 SD =17.335

TTwo-tailed t-testp < .001

As shown in Figure 11 below, across all of thet@ins, 25% of the responses at
posttest were in the “Very much” category compdecednly 10% at pretest. See Tables
D-10 and D-11 in the Appendix for more detailecbmfiation on the pretest and posttest
frequencies for these survey items.

Figure 11. Response Item Distribution for Self-co  nfidence,
the Joy of Learning, Use of HIPPY Teaching Skills, Home
Literacy Environment and Social Support -
Retrospective Survey I
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The results from the analysis of gain scores ageguted in Figure 12 which
shows the change in pre-post ratings across atefls measuring parents’ perceptions
of gains in their self-confidence, the joy of leam use of HIPPY teaching skills, home
literacy environment and social support. Twentyggrcent of the parents indicated that
there was no change from before they began paatiogpin the HIPPY program
approximately two years ago to after completingpast 25 weeks of their second year in
HIPPY. Tables D-15 and D-15 in the Appendix pdevdetailed information on gains
for all of the 21 survey items.

Figure 12. Change in Pre-Post Ratings for Self-co  nfidence, the Joy

of Learning, Use of HIPPY Teaching Skills, Home Lit  eracy
Environment and Social Support - Retrospective Surv ey Il
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The distribution of the responses in which paregp®rted no change from before
to after participating in HIPPY (“Gain=0") was examad to determine parents’
perception of their self-confidence, their joy e&fning with their child, their use of
HIPPY teaching skills, the quality of their hometacy environment, and their social
support before their first year in the HIPPY pragrand after completing their second
year of the HIPPY program. As shown in Figure &Biy, 46% of the parents either
agreed or strongly agreed with the survey itemsregbarticipating in the HIPPY
program. However, 25% of the parent responses wehe “3 to 3” category indicating
that parents were undecided on several of theegutems and remained undecided after
completing their second year in the HIPPY prograhese findings suggest that a
considerable number of parents who reported nogehrom pre-post HIPPY were
confident in their ability to advocate for theirilcks educational needs and were engaged
in many positive parenting practices both befdtera&ompleting their second year of
HIPPY. More detailed information is provided inbles D-15 and D-16 in the
Appendix.
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Figure 13. Distribution of the Gain=0 Response Patt  ern for Self-
Confidence, the Joy of Learning, Use of HIPPY Teach ing Skills, Home
Literacy Environment and Social Support - Retrospec tive Survey Il
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DISCUSSION
Children’s Early Reading Skills

The analysis of the child data from the two chidegnings with the Get Ready to
Read! indicated that none of the children had vesgk skills either at Time 1 or Time 2.
In fact, more than half of the children were assdsss having very strong skills at the
first screening and this percentage increased o thvee-fourths at the second screening.
These results suggest that the Honolulu and Kadloiea Hawaii HIPPY children have
developed, or are developing, strong print knowdedgnergent writing, and linguistic
awareness skills as assessed by the Get Readwatth Re

It should be remembered that test items from agreéntal screening
instruments have a restricted range of difficudtiyg fail to measure the entire range of
achievement on the dimensions being measured diti@d while the results from the
Get Ready to Read! are very positive, without adrgroups it is difficult to make causal
conclusions between gaining new skills and HIPB¢ores may have changed from the
first and second screenings because of maturdhiereffects of repeated testing, or
statistical regression to the mean. For thes@nsashe Get Ready to Read! data is most
appropriately used to describe the status of tlPNIchildren’s early literacy skills
rather than suggest causal links between charstitsrof the HIPPY program and
children’s progress in developing reading-relateatiss

One of the HIPPY program’s strengths is its aptiit meet children’s varying
learning needs by giving parents an enrichmenvicipacket developed to meet the
specific learning needs of the child. Each agtiigttailored to meet the needs of an
individual child and includes activities to helpvetop the skill areas identified by a
developmental screener to be below chronological &pr example, an enrichment
activity for a child determined to have limiteddimotor skills may include activities
such as cutting, tracing, and picking up small cisje
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The demographics of parents participating in the Hawaiian HIPPY programs
show that these programs are serving adults witida diversity of educational levels,
household composition and income. The HIPPY prognas successful worked with
parents and their children from many different grds the program employs home
visitors from the neighborhoods they serve, whechelpful to overcoming language and
culture barriers between the themselves and théiéarthey serve.

Parent Involvement in Home Literacy and Community Educational Activitiesand
Parent Knowledge, Skill, Attitudes, and Behaviors

The findings of the second year’s evaluation cgé the findings from the first
year. Most parents reported significant improvenmerheir level of involvement with
their children in home literacy and community edig®l activities after completing an
average of 25 weeks of the HIPPY program. Thesenpgalso reported that after
participating in the HIPPY program, they increatieglr knowledge of early childhood
development, improved the quality of their paremtetinteractions, became more
proficient in their teaching skills, and engagedeioequently in supportive parenting
behaviors.

Parent Perception of Gains in their Self-confidencehe Joy of Learning, Use of
HIPPY Teaching Skills, Home Literacy Environment ard Social Support

Second-year HIPPY parents reported increaseccjpation in home literacy and
community educational activities after completihgit second year in the HIPPY
program. They also indicated they have signifilgaintcreased their interactive activities
with their child including increasing their useldfPPY teaching skills with other
children in the family. Their enjoyment of doindueational activities with their child
significantly increased after participating in tHBPPY program. Parents also reported
that their confidence in their ability to advocéte services to meet their child’s
educational needs significantly increased aftergeting their second year in the HIPPY
program. Lastly, parents reported significant dases in their feelings of social
isolation by making new friends who have becomeatale sources of support and
information regarding special services availabléhigir communities.

It is clear that parents participating in the HYPBrogram feel the program has
been tremendously influential in many aspects eif tves including how they interact
with their child, what activities they participatewith their child, how they feel about
their ability to advocate on behalf of their chiéhd their ability to engage and establish
relationships with other parents of preschool cbitd

Implementation of Evaluation Procedures
In the second year’s evaluation, the quality of¢hiéd and parent data received

from HIPPY programs improved dramatically. Them@sveonsiderably less missing and
inaccurate information on the Child and Parent Dgraphic Forms. Children’s first and
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second score sheets were identified by the sanmeihiber which eliminated the concern
that the score sheets were correctly matched. I&8itoi the first year’'s evaluation,
programs received an electronic version of the ZD®®&valuation training module that
included the random selection process, recruitmgilies, completing pretest and
posttest child and family information, training daollectors, guidelines for
administering an individualized child test, andieghresponsibilities of data collectors.
Telephone consultation was also provided as nelegléite evaluation staff from the
University of South Florida.

Program staff remained enthusiastic and commitiechplementing the second
year’s evaluation and are to be commended for gakiag the evaluation activities, and
especially the complex task of administering aratiag a child assessment instrument.

Missing Data

In addition to administering two developmentaleserings to children, program
staff provided child and family information on tparticipants both at the first and
second screening.. The Hawaiian HIPPY programeiged the requested demographic
information on children and their parents. An gaml of the missing information from
the Child and Family Demographic Form indicated ffaxents answered all of these
guestions with the exception of their age. It isgble these parents needed further
clarification regarding how their personal informatwould be protected. Home visitors
should make sure families are comfortable thatrtf@mation requested on the
demographic form is needed by the program forilagite reasons and will be used by
the program appropriately. The improvement ingh®unt of missing information can
be attributed to the enhanced evaluation trainorglacted by the Hawaiian HIPPY
program assistant and the coordinators.

Study Limitations

The AmeriCorps evaluation design includes a pre-rsttest assessment of
children’s receptive vocabulary skills. The HawaildIPPY programs selected the Get
Ready to Read! because staff are familiar withitlsgrument and find it very easy to
administer and score. However, because the GetyRedgkad! is a developmental
screening instrument, it is of limited usefulnessneasuring child progress over time (a
pre-post measure). However, developmental scrgengtruments have proven to be
valuable tools in helping identify children who skt be referred for further assessment
to determine the need for special services or stppo

Findings from this study should be considered endbntext of certain
limitations. These limitations must be taken iotmsideration when interpreting the
significance of the findings for parental involvemé home literacy and community
educational activities. When responding to a sgeative pretest questionnaire,
respondents may feel a need to justify the eff@ythave invested in the HIPPY
program and thus underrate their pretest and @atertheir posttest response. Similarly,
social desirability may also play a role in howegrds respond to retrospective pretest
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measures. However, in the case of this study, rhiHRY parents have expressed to
both the coordinators and home visitors how muckgreal benefit they have derived
from their participation in HIPPY, so it may beddikely that they felt the need to do so
on the questionnaire.

The limitations on the retrospective pretest-pastteethodology do not
undermine the strength of the demonstrated diffsyen One advantage of the
retrospective method is that it offers participahes opportunity to respond with a more
accurate understanding of the constructs beingumegs The retrospective method also
allows respondents to assess their personal grioyvfiving them a frame of reference.

When collecting evaluation data with surveys, Ipeattice dictates that a pilot
test of the survey be performed before the finglyds provided for program use. lItis
possible that parents may not have understood sbthe language in the questionnaires
or the questions may be asking the respondenbtade information that he/she does not
have. However, though time constraints prevenileting the surveys, the surveys were
reviewed by HIPPY USA and several staff membethénFlorida HIPPY state office.
Suggestions for rewording of some of the items vierzerporated in the final version of
the survey.

Year Il Evaluation Design
There will be three samples for the third yeareation:

(a) 2006-07 sample of HIPPY Children enrolledhie HIPPY 4 curriculum and
served by an AmeriCorps home visitor. These cardrill be administered
the Get Ready to Read! screening instrument duhiedrall 2006 and again
in Spring 2007.

(b) 2006-07 sample of first-time HIPPY parentsovane served by an
AmeriCorps home visitor. Parents will b&exsto complete the
Retrospective Parent Survey in Spring 2007.

(d) Follow-up sample of HIPPY parents who pap@ted in the AmeriCorps
evaluation in 2005-06 and who have HIPPYdckn enrolled in HIPPY 5.
Parents will be asked to complete a survey maagarental involvement in
their child’s education and in school in Sprin@20
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APPENDIX B
HIPPYCorps First-Year HIPPY PARENT SURVEY 2005-06
April 2006

Dear HIPPY Parent,

We are interested in learning about your involvehneimome literacy
activities with your child and the skills and kn@dbfe you have acquired as
a result of your participation in the HIPPY prograifhe attached survey
asks you to indicate your responses to severakitaat describe activities
you may do with your child at home and in the comityu The response
categories are divided into two columns. InN@W column, please rate
your current level of participation. Then for BEFORE column, think
back to before you began the HIPPY program anaatdihow you would
rate yourself in the activity before you started HiPPY program.

Your participation is voluntary, and you are najuied to complete
this survey as part of the HIPPY program. HowelNegmu choose to
complete the survey, your responses are confideritia one else will see
your responses except the research staff analylzengurvey information.

The average time required for completing the pasantey is
approximately 20 minutes. Completed parent sureeggo be returned to
your home visitor/parent educator in the sealeckpe provided to you.

We welcome any comments that you may have conagamy aspect
of this survey. Your responses will be held incs#st confidence.

Sincerely,

[HIPPY Coordinator]
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HIPPYCorps First-Year HIPPY PARENT SURVEY 2005-06
Demographic and Household Information

We would appreciate your taking the time to prosdene information that will help us
learn more about you and your family.

HIPPY Program Family ID # Date Survey Completed:

Last week of the HIPPY curriculum packet your child has completed: Curriculum Week No. :

Parent/Caregiver’s Age Parent/Caregiver'sGender. [ Male O Female

Parent/Caregiver’s Highest Level of Education (@itim the United States or in another country):

O Less than®grade

O 9"to 12" grade

O High School diploma/GED
O Some college /No degree
O Completed college degree

Parent/Caregiver’s Relationship to the HIPPY Child

O Mother O Stepfather O Grandmother O Other (specify)
O Father O Foster mother O Grandfather
O Stepmother O Foster father O Aunt/Uncle
Parent/Caregiver’'s Marital Status
O Married O Single O Divorced O Separated 0 Widowed

Parent/Caregiver’'s Racial/Ethnic Background

O Asian O Black O Hispanic [0 Native American
O Native Hawaiian/Pacific Islandefd White (Non-Hispanic) [0 Multi-racial [0 Other (specify)

Parent/Caregiver’s Primary Language Spoken in the ldme

O English [ Spanish [ Other (specify)

Parent/Caregiver’s Household

How many adults (18 years and older) including youwelf currently live in your household?

What was the total income of all persons in your hasehold in 2006?
Check one response:

1........ $5,000 or less
2. $5,001 to $10,000
3o $10,001 to $15,000
4....... $15,001 to $20,000
5. $20,001 to $25,000

6........ $25,001 to $30,000
Toiiinn. $30,001 to $35,000
8.iiiin $35,001 to $40,000
9. $40,001 to $50,000

10........ $50,001 to $75,000
11....... Over $75,000
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The following are activities that parents may deéhwiis or her child in the home and
community. Circle the best response for each listed below foNOW andbefore
participating in HIPPY.

NOW BEFORE HIPPY

1. How often do | Not at| Once or | Three or| Every Notat | Once or| Three Every
you or someone | all twice a | more Day all twice a | or more | Day
in your family week times a week times a
read to your week week
child?
2. How much Less |1-2 2% -4 | More Less 1-2 2% -4 | More
time do you than 1| hoursa | hours a | than 4 than1 | hoursa | hours a | than 4
spend each week | hour | week week hours a houra | week week hours a
reading with a wk week week week
your child?
3. How often do | Not at | Once or | Three or| Every Notat | Once or| Three Every
you read for your | all twice a | more Day all twice a | or more | Day
own enjoyment? week times a week times a

week week
4. How often do | Not at | Once or | Three or| Every Notat | Once or| Three Every
you tell your all twice a | more Day all twice a | or more | Day
child a story? week times a week times a

week week
5. How often do | Not at| Once or | Three or| Every Notat | Once or| Three Every
you teach your all twice a | more Day all twice a | or more | Day
child letters, week times a week times a
words, or week week
numbers?
6. How often do | Not at| Once or | Three or| Every Notat | Once or| Three Every
you do arts and all twice a | more Day all twice a | or more | Day
crafts with your week times a week times a
child like week week
coloring,
painting, pasting,
or using clay?
7. How often do | Not at| Once or | Three or| Every Notat | Once or| Three Every
you play board all twice a | more Day all twice a | or more | Day
games or work week times a week times a
puzzles with your week week
child?
8. How often do | Not at | Once or | Several | Several Notat | Once or| Several | Several
you visit a all twicea | timesa |timesa all twice a | times a | times a
library with your year year. month year year month
child?




Please respond by circling the best response &ir itam listed below foNOW and
BEFORE patrticipating in HIPPY.
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NOW I ] BEFORE HIPPY
9. | understand how children develop at different ges.
Strongly | Disagree| Undecided Agree Strong | Strongly | Disagree| Undecided Agrege Strong
Disagree Agree Disagree Agree
10. 1 know how to help my child learn and develop
Strongly | Disagree| Undecided Agree Strong | Strongly | Disagree| Undecided Agrege Strong
Disagree Agree Disagree Agree
11. My interactions with my child are mostly warmand positive.
Strongly | Disagree| Undecided Agree Strong | Strongly | Disagree| Undecided Agrege Strong
Disagree Agree Disagree Agree
12. | can identify the specific skills my child idearning.
Strongly | Disagree| Undecided Agree Strong | Strongly | Disagree| Undecided Agrege Strong
Disagree Agree Disagree Agree
13. 1 sit down regularly with my child to read ordo some other one-on-one activity.
Strongly | Disagree| Undecided Agree Strong | Strongly | Disagree| Undecided Agrege Strong
Disagree Agree Disagree Agree
14. | have a regular routine (same time and placefor working on learning activities with my child.
Strongly | Disagree| Undecided Agree Strong | Strongly | Disagree| Undecided Agrege Strong
Disagree Agree Disagree Agree
15. | enjoy doing learning activities with my child
Strongly | Disagree| Undecided Agree Strong | Strongly | Disagree| Undecided Agrege Strong
Disagree Agree Disagree Agree
16. My child enjoys working on learning activitieswith me.
Strongly | Disagree| Undecided Agree Strong | Strongly | Disagree| Undecided Agrege Strong
Disagree Agree Disagree Agree
17. | know how to use everyday events and activiggo teach my child something new.
Strongly | Disagree| Undecided Agree Strong | Strongly | Disagree| Undecided Agrege Strong
Disagree Agree Disagree Agree
18. | encourage my child to explore his/her world iad try new things.
Strongly | Disagree| Undecided Agree Strong | Strongly | Disagree| Undecided Agrege Strong
Disagree Agree Disagree Agree
19. | spend time actively involved in playing withmy child.
Strongly | Disagree| Undecided Agree Strong | Strongly | Disagree| Undecided Agrege Strong
Disagree Agree Disagree Agree
20. | encourage my child to practice newly learnedkills.
Strongly | Disagree| Undecided Agree Strong | Strongly | Disagree| Undecided Agrege Strong
Disagree Agree Disagree Agree
21. | expect my child will work hard and do well wken he/she goes to school.
Strongly | Disagree| Undecided Agree Strong | Strongly | Disagree| Undecided Agrege Strong
Disagree Agree Disagree Agree

ly

ly

ly

y

y

ly

ly

ly

y

y

ly

ly

ly
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HIPPYCorps PARENT SURVEY 2005-06

FOR CONTINUING HIPPY PARENTS

April 2006
Dear HIPPY Parent,

Congratulations! You have almost completed youaosd year in the
HIPPY program. Last year we asked you severaltgunssregarding the
kinds of activities that you did with your childhis year, we are interested
in learning about some other ways that particigatmthe HIPPY program
may have benefited you and your child.

Your participation is voluntary, and you are najuiged to complete
this survey as part of the HIPPY program. HoweNgmu choose to
complete the survey, your responses are confideritia one else will see
your responses except the research staff analylzengurvey information.

The average time required for completing the pasantey is
approximately 20 minutes. Completed parent sureeg<o be returned to
your home visitor/parent educator in the sealectkape provided to you.

We welcome any comments that you may have conagamy aspect
of this survey. Your responses will be held imcstst confidence.

Sincerely,

[HIPPY Coordinator]
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APPENDIX C
PARENT SURVEY 2005-06 FOR CONTINUING HIPPY PARENTS

Demographic and Household Information

We would appreciate your taking the time to prosdene information that will help us
learn more about you and your family.

Family ID # Date Survey Completed:

What is the last week of the HIPPY curriculum packe your child has completed: Week:

Is your child who you are currently doing HIPPY with enrolled in kindergarten this year?
[lYes [J No

Parent/Caregiver Age Parent/CaregiverGender. O Male O Female

Parent/Caregiver’s Highest Level of Education (@itim the United States or in another country):
Less than 8 grade
9" to 12" grade
High School diploma/GED
Some college /No degree
Completed college degree

Parent/Caregiver’s Relationship to the HIPPY Child

O Mother O Stepfather O Grandmother O Other (specify)
O Father O Foster mother O Grandfather
O Stepmother O Foster father O Aunt/Uncle

Parent/Caregiver’s Marital Status

O Married O Single I Divorced O Separated O Widowed

Racial/Ethnic Background

O Asian O Black [0 Hispanic [0 Native American
O Native Hawaiian/Pacific Islandefd White (Non-Hispanic) [0 Multi-racial [0 Other (specify)

Primary Language Spoken in Your Home

[J English [J Spanish [J Other (specify)

Parent/Caregiver Household

How many adults (18 years and older) including gelfrcurrently live in your household?
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What was the total income of all persons in yourdahold in 20067
Check one response:

1........ $5,000 or less 6.oovnn $25,001 to $30,000
2.0 $5,001 to $10,000 Touenon... $30,001 to $35,000
3o $10,001 to $15,000 8......... $35,001 to $40,000
4........ $15,001 to $20,000 9......... $40,001 to $50,000
5. $20,001 to $25,000 10........ $50,001 to $75,000

11...... Over $75,000

The following are activities that parents may dehwiis or her child in the home
and community. Circle the best response for ei@eh listed below foNOW andbefore
participating in HIPPY.

NOW BEFORE HIPPY

1. How often do you | Not at | Once or | Three or| Every Notat | Once or| Three Every
or someone in your | all twice a | more Day all twice a | or more | Day
family read to your week times a week times a
child? week week
2. How muchtime |Less |1-2 2% -4 | More Less 1-2 2% -4 | More
do you or someone | than 1| hours a | hours a | than 4 than1l | hoursa | hours a | than 4
in your family spend | hour | week week hours a houra | week week hours a
each week reading | a wk week week week
with your child?
3. How often do you | Not at | Once or | Three or| Every Notat | Once or| Three Every
read for your own all twice a | more Day all twice a | or more | Day
enjoyment? week times a week times a

week week
4. How often do you | Not at | Once or | Three or| Every Notat | Once or| Three Every
tell your child a all twice a | more Day all twice a | or more | Day
story? week times a week times a

week week
5. How often do you | Not at | Once or | Three or| Every Notat | Once or| Three Every
teach your child all twice a | more Day all twice a | or more | Day
letters, words, or week times a week times a
numbers? week week
6. How often do you | Not at | Once or | Three or| Every Notat | Once or| Three Every
do arts and crafts all twice a | more Day all twice a | or more | Day
with your child like week times a week times a
coloring, painting, week week
pasting, or using
clay?
7. How often do you | Not at | Once or | Three or| Every Notat | Once or| Three Every
play board games or| all twice a | more Day all twice a | or more | Day
work puzzles with week times a week times a
your child? week week
8. How often do you | Not at | Once or | Several | Several Not at | Once or| Several | Several
visit a library with all twicea | timesa | timesa all twice a | times a | times a
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| your child? |year | year. | month| | [year | year | month |




43

We would like you to rate how much these statemappdy to youNOW and how much
they applied to yoBEFORE you began participating in HIPPY.

APPLIES TO ME NOW | APPLIED TO ME BEFORE HIPPY
9. | am confident in my ability to explain my chid’s educational needs to others.
Not at A Little A Fair Much | Very Much Not at A Little | A Fair Much | Very
All Amount All Amount Much

10. 1 am comfortable asking for help in getting ig child’s educational needs met.

Not at A Little A Fair Much | Very Much Not at A Little | A Fair Much | Very
All Amount All Amount Much

11. | feel confident | can speak up for my child’sducational needs.

Not at A Little A Fair Much | Very Much Not at A Little | A Fair Much | Very
All Amount All Amount Much

12. | feel comfortable talking with my family and friends about my child’s skills and abilities as welas his/her
educational challenges.

Not at A Little A Fair Much | Very Much Not at A Little | A Fair Much | Very
All Amount All Amount Much

13. | enjoy taking my child places in the communit where he/she can learn special things (i.e., zamuarium,
or a museum).

Not at A Little A Fair Much | Very Much Not at A Little | A Fair Much | Very
All Amount All Amount Much

14. 1 enjoy playing and doing educational activigs with my child.

Not at A Little A Fair Much | Very Much Not at A Little | A Fair Much | Very
All Amount All Amount Much

15. | like to read and look at books with my child

Not at A Little A Fair Much | Very Much Not at A Little | A Fair Much | Very
All Amount All Amount Much

16. | make special plans to participate with my ciid in learning activities.

Not at A Little A Fair Much | Very Much Not at A Little | A Fair Much | Very
All Amount All Amount Much

17. 1 use what | have learned in HIPPY to teach mgther children new things.

Not at A Little A Fair Much | Very Much Not at A Little | A Fair Much | Very
All Amount All Amount Much

18. I use HIPPY teaching skills when | teach my otr children new things, for example, repeating “corect”
responses and providing praise.

Not at A Little A Fair Much | Very Much Not at A Little | A Fair Much | Very
All Amount All Amount Much

19. | share what | learned about how to work withchildren with other parents who are not in HIPPY.

Not at A Little A Fair Much | Very Much Not at A Little | A Fair Much | Very
All Amount All Amount Much

20. | talk to my family and friends about the newskills my child is acquiring, like counting numbersand
naming letters.

Not at A Little A Fair Much | Very Much Not at A Little | A Fair Much | Very
All Amount All Amount Much
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21. | talk with my child about the television showshe/she is watches.

Not at A Little A Fair Much | Very Much Not at A Little | A Fair Much | Very
All Amount All Amount Much
APPLIES TO ME NOW APPLIED TO ME BEORE HIPPY

22. |display my child’s drawings and activity paes on a wall, refrigerator, or bulletin board.

Not at A Little A Fair Much | Very Much Not at A Little | A Fair Much | Very
All Amount All Amount Much
23. | enforce family rules about what TV programsand/or how much TV my children are allowed to watch
Not at A Little A Fair Much | Very Much Not at A Little | A Fair Much | Very
All Amount All Amount Much
24, | talk to my child about how much | love leariing new things.

Not at A Little A Fair Much | Very Much Not at A Little | A Fair Much | Very
All Amount All Amount Much
25. | find ways to make sure my child has books, educiainal videos, or learning games in my home.

Not at A Little A Fair Much | Very Much Not at A Little | A Fair Much | Very
All Amount All Amount Much
26. | have developed friendships with others whdhare common concerns with me.

Not at A Little A Fair Much | Very Much Not at A Little | A Fair Much | Very
All Amount All Amount Much
27. | have met new friends that are valuable soues of support and information.

Not at A Little A Fair Much | Very Much Not at A Little | A Fair Much | Very
All Amount All Amount Much
28. | have met new friends who have provided asggice to me so | can continue in the HIPPY program.
Not at A Little A Fair Much | Very Much Not at A Little | A Fair Much | Very
All Amount All Amount Much

29. My new friendships with other parents have preided me information about special services availdb in
my community.

Not at
All

A Little

A Fair
Amount

Much

Very Much

Not at
All

A Little

A Fair
Amount

Much

Very
Much

Thank you for completing the HIPPYCorps Parent 8urv




Table D-1. Demographics of Children Administered e Get Ready to Read! Screening

Tool (N=78)
Get Ready to Read! Screening Tog
Children N =78
Program
Kailua-Kona 19 (24.0)
Honolulu (Oahu) 59 (76.0)
Child Age
3 yrs. 10 (13.0)
4 yrs. 68 (87.0)
HIPPY Curriculum Year - HIPPY 4 78 (100.0)
Child’s Ethnicity
Asian 1 (1.3)
Pacific Islander/Native Hawaiian 57 (73.1)
White (Non-Hispanic) 5 (6.4))
Hispanic/Latino 7 (9.0)
Multiracial 4 (5.1)
Other (Brayilian, Portuguese (2), Samoan) 4 (5.1)
Child’'s Gender M= 38 (48.7) F =40 (51.3)
Child’'s Primary Language
English 71 (91.0)
Spanish 6 (7.7)
Other: (Portuguese) 1(1.3)
English Language Proficiency N=7
(Children Whose Primary Language is other than
English)
Understands English
Not at all 2 (28.6)
Somewhat 4 (57.1)
Very well 1 (14.3)
Speaks English
Not at all 4 (57.1)
Somewhat 2 (28.6)
Very well 1 (14.3)
HIPPY Activity Packet Language
English 70 (89.7)
Spanish 8 (10.3)

Previously Enrolled in HIPPY 3

Yes = 49 (62.8)

Completed 30 Weeks of HIPPY 3

Yes = 45 of 49 (91.8)

Parent/Caregiver Age

Mean = 34.5 years

20 — 24 yrs. 8 (10.3)
25 —-29 yrs. 17 (21.8)
30 — 34 yrs. 15 (19.2)
35— 39 yrs. 24 (30.8)
40 — 44 yrs. 7 (9.0)
45 — 49 yrs. 0 (0.0)
50 — 54 yrs. 2 (2.6)
Over 55 yrs. 5 (6.4)
Parent/Caregiver Education

Less than 9 grade 5 (6.4)
9" grade to 1% grade 5 (6.4)
Hs Diploma/GED 20 (25.6)
Some College/No Degree 28 (35.9)
College Degree 20 (25.6)
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Table D1 (Continued). Demographics of Children Adrimistered the Get Ready to Read!

Screening Tool (N=78)

Get Ready to Read! Screening Too
Children N = 78

Parent/Caregiver Gender

M=1(1.3) F=77 (98.7)

Parent/Caregiver Ethnicity

Asian 9 (11.5)
Pacific Islander/Native Hawaiian 40 (51.3)
White (Non-Hispanic) 10 (12.8)
Hispanic/Latino 10 (12.8)
Multiracial 1(1.3)
Other (Brayilian, Filipino (3), Samoan (3), Tahiti 8 (10.3)
Parent/Caregiver Relationship to Child

Mother 70 (89.7)
Foster Mother 1(1.3)
Grandmother 4 (5.1)
Grandfather 1(1.3)
Other: (Friend, Great Grandmother) 2 (2.6)
Parent/Caregiver Marital Status

Married 60 (76.9)
Single 10 (12.8)
Divorced 4 (5.1)
Separated 2 (2.6)
Widowed 2 (2.6)
Parent/Caregiver Primary Language

English 68 (87.2)
Spanish 9 (11.5)
Other: (Portuguese) 1(1.3)
Adults Over the Age of 18 in Household in 2005 Mean: 2.3 adults
One adult 8 (10.3)
Two adults 53 (67.9)
Three adults 6 (7.7)
Four adults 8 (10.3)
Five adults 0

Six adults 2 (2.6)
Seven adults 1(1.3)
Range of Annual Household Income in 2005

$5,000 or less 0
$5,001 to $10,000 3(3.9)
$10,001 to $15,000 8 (10.4)
$15,001 to $20,000 3(3.9)
$20,001 to $25,000 7(9.1)
$25,001 to $30,000 3(3.9)
$30,001 to $35,000 11 (14.3)
$35,001 to $40,000 1(1.3)
$40,001 to $50,000 11 (14.3)
$50,001 to $75,000 28 (36.4)
Over $75,000 2 (2.6)

Missing: 1
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Table D-2. Demographics of First Year Parents Compting Retrospective Survey | (N=30)

Full Sample
N=30
Language of Survey
English 26 (86.7)
Spanish 4 (13.3)
Relationship to Child
Mother 16 (55.2)
Foster mother 1(3.4)
Father 10 (34.5)
Grandmother 2 (6.9)
Missing: 1 (3.3)
Age Mean: 31.1 years
20 — 24 yrs. 2 (13.3)
25 - 29 yrs. 4 (26.7)
30 — 34 yrs. 5(33.3)
35 -39 yrs. 3 (20.0)
Over 50 yrs. 1(6.7)
Missing: 15 (50.0)
Gender M =11 (36.7)
F= 19 (63.3)
Ethnicity
Asian 4 (13.3)
Pacific Islander/Native Hawaiian 11 (36.7)
Hispanic/Latino 4 (13.3)
Multiracial 8 (26.7)
Native American 1(3.3)
Other: Filipino; Portuguese/Brazilian 2 (6.6)
Primary Language
English 25 (83.3)
Spanish 4 (13.3)
Bilingual: Portuguese/English 1(3.3)
Education
Less than 8 grade 5 (16.7)
9" grade to 1% grade 2(6.7)
Hs Diploma/GED 5 (16.7)
Some College/No Degree 7 (23.2)
College Degree 11 (36.7)
Marital Status
Married 19 (63.3)
Single 8 (26.7)
Divorced 1(3.3)
Separated 1(3.3)
Widowed 1(3.3)
Average Number of Adults (Over Age 18) in Mean: 2
Household
One adult 3 (10.3)
Two adults 20 (69.0)
Three adults 4 (13.8)
Four adults 2 (6.9)

Missing: 1 (3.3)
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Table D-2 Continued. Demographics of First Year Peents Completing Retrospective

Survey | (N=30)

Range of Household Income in 2005

$5,000 or less
$5,001 to $10,000
$10,001 to $15,000
$15,001 to $20,000
$20,001 to $25,000
$25,001 to $30,000
$30,001 to $35,000
$35,001 to $40,000
$40,001 to $50,000
$50,001 to $75,000
Over $75,000

1(3.4)
2 (6.9)
2 (6.9)
4 (13.8)
1(3.4)
2 (6.9)
3(10.3)
2 (6.9)
1(3.4)
9 (31.0)
2 (6.9)
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Table D3. Demographics of All Second Year ParentSompleting Retrospective Parent

Survey ( N=14)

Overall Sample of Parents N=14

Language of Survey

English 10 (71.4)
Spanish 4 (28.6)
Relationship to Child

Mother 13 (92.9)
Father 1(7.1)

Child Enrolled in Kindergarten Yes = 3 (30.0)

Missing: 4 (28.6)

Parent Age
25— 29 yrs.
30 — 34 yrs.
35 -39 yrs.
40 — 44 yrs.
45 — 49 yrs.

Mean: 35.8 years
2 (15.4)

1(7.7)

7 (53.5)

2 (15.4)

1(7.7)

Parent Gender

M=1 (7.1) F=13 (92.9)

Parent Ethnicity

White (Non-Hispanic) 10 (71.4)
Hispanic/Latino 4 (28.6)
Parent’s Primary Language
English 11 (78.6)
Spanish 2 (14.3)
Other: Portuguese 1(7.1)
Parent’s Education
Less than 8 grade 2 (14.3)
9" grade to 1% grade 1(7.1)
Hs Diploma/GED 1(7.1)
Some College/No Degree 2 (14.3)
College Degree 8 (57.1)
Parent’s Marital Status
Married 12 (85.7)
Single 1(7.1)
Divorced 1(7.1)
Household Composition Mean: 2.1 adults
One adult 1(8.3)
Two adults 5(41.7)
Three adults 2 (16.7)
Four adults 3 (25.0)
Six adults 1(8.3)
Missing: 2
Range of Household Income in 2005
$10,001 to $15,000 1(7.7)
$25,001 to $30,000 1(7.7)
$30,001 to $35,000 2 (15.4)
$35,001 to $40,000 1(7.7)
$40,001 to $50,000 2 (15.4)
$50,001 to $75,000 5(38.5)
Over $75,000 1(7.7)

Missing: 1 (7.1)
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Table D-4. Frequencies for Response Categories fBarent Survey Pretest Items- First-Year Parents

(N=30)
Frequencies For Each Response Category
Question #1 #2 #3 Every Day
Not at all | Once or Three or #4
twice a more times
wk/ - 1-2 | aweek
hours a
week
1. How often do you or someone in 2 12 10 6
your family read to your child?
2. How much time do you spend | 8 14 6 2
each week reading with your
child?
3. How often do you read for your | 7 11 5 7
own enjoyment?
4. How often do you tell your child | 4 17 3 5
a story?
5. How often do you teach your 2 14 6 8
child letters, words, or numbers?
6. How often do you do artsand | 5 13 9 3
crafts with your child like
coloring, painting, pasting, or
using clay?
7. How often do you play board 9 17 2 2
games or work puzzles with your
child?
8. How often do you visit a 9 4 10 7
library with your child?
Grand Total 46 (19.2) | 102 (42.7)| 51 (21.3) 40 (16.7)| 239
Question #1 #2 #3 #4 #5
Strongly | Disagree | Undecided | Agree Strongly
Disagree Agree
9. I understand how children 0 0 7 14 8
develop at different ages.
10. | know how to help my child | O 1 5 20 3
learn and develop.
11. My interactions with my child | O 1 1 13 12
are mostly warm and positive.
12. | can identify the specific skills| O 2 7 15 5
my child is learning.
13. | sit down regularly with my 0 0 3 19 7
child to read or do some other
one-on-one activity.
14. | have a regular routine (same | 1 5 3 14 6

time and place) for working on
learning activities with my child.
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Table D-4 Continued. Frequencies for Response Gagories for Parent Survey Pretest Items- First-

Year Parents (N=30)

Question # #1 #2 #3 #4 #5
Strongly | Disagree | Undecided | Agree Strongly
Disagree Agree

15. | enjoy doing learning 0 0 5 7 17

activities with my child.

16. My child enjoys working on 0 1 2 11 15

learning activities with me.

17. 1 know how to use everyday | O 1 6 14 8

events and activities to teach my

child something new.

18. I encourage my child to 0 2 1 13 13

explore his/her world and try new

things.

19. | spend time actively involved | O 1 1 15 11

in playing with my child.

20. | encourage my child to 0 0 2 16 11

practice newly learned skills.

21. | expect my child will work 0 0 2 11 16

hard and do well when he/she goeps

to school.

Total this page 0 5 19 87 91

Total from first page 1 9 26 95 41

Grand Total #9-21 1(0.3) 14 (3.7) 45 (12.0) 182 (48.7 132 (35.3
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Table D-5. Frequencies for Response Categories fBarent Survey Posttest Items-

First-Year Parents (N=30)

Frequencies For Each Response Category

Question #1 #2 #3 Every Day
Not at all | Once or Three or #4
twice a more times
wk/ - 1-2 | aweek
hours a
week
1. How often do you or someone in 1 2 8 19
your family read to your child?
2. How much time do you spend | 4 10 8 8
each week reading with your
child?
3. How often do you read for your | 3 13 8 6
own enjoyment?
4. How often do you tell your child | 5 9 8 7
a story?
5. How often do you teach your 1 3 14 12
child letters, words, or numbers?
6. How often do you do artsand | 1 7 15 7
crafts with your child like
coloring, painting,
pasting, or using clay?
7. How often do you play board 3 19 5 3
games or work puzzles with your
child?
8. How often do you visit a 7 2 7 14
library with your child?
Grand Total 25(10.5) | 65 (27.2) 73 (30.5) 76 (31.8) 239
Question #1 #2 #3 #4 #5
Strongly | Disagree | Undecided | Agree Strongly
Disagree Agree
9. I understand how children 0 0 1 11 17
develop at different ages.
10. 1 know how to help my child | O 0 2 10 17
learn and develop.
11. My interactions with my child | O 0 0 10 19
are mostly warm and positive.
12. | can identify the specific skills| O 1 2 8 18
my child is learning.
13. | sit down regularly with my 0 2 7 15 5
child to read or do some other
one-on-one activity.
14. | have a regular routine (same| 2 3 0 8 16
time and place) for working on
learning activities with my child.
2 6 12 62 92
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Question # #1 #2 #3 #4 #5
Strongly | Disagree | Undecided | Agree Strongly
Disagree Agree

15. | enjoy doing learning 0 0 2 4 23

activities with my child.

16. My child enjoys working on 0 1 1 6 21

learning activities with me.

17. 1 know how to use everyday | O 0 4 6 19

events and activities to teach my

child something new.

18. | encourage my child to 0 1 0 8 19

explore his/her world and try new

things.

19. | spend time actively involved | O 1 1 9 18

in playing with my child.

20. | encourage my child to 0 0 1 6 22

practice newly learned skills.

21. | expect my child will work 0 1 1 8 19

hard and do well when he/she goe

to school.

Total this page 0 4 10 47 141

Total first page 2 6 12 62 92

Grand Total Items 9-21 2 (0.5) 10 (2.7) 22 (5.9) 109 (29.0 233 (62.0




54

Table D-6. Gains for Subscale Ratings from Firs¥ear Parent Retrospective Survey for Items Measurig
Parent Participation in Home Literacy and Community Educational Activities (N=)

Survey Item Gain=0 Gain=1 Gains = 2 Gain=3
(1-1, 2-2, 3- | points points points
3,4-4) (1-2, 2-3, 3- | (1-3, 2-4) (1-4)
4)

1. How often do you or someone in your family | 8 13 7 0
read to your child?

2. How much time do you spend each week 12 13 4 0

reading with your child?

3. How often do you read for your own 23 5 1 0
enjoyment?

4. How often do you tell your child a story? 19 6 2 0

5. How often do you teach your child letters, 9 12 5 0

words, or numbers?

6. How often do you do arts and crafts 7 12 6 0
with your child like coloring, painting,

asting, or using clay’

7. How often do you play board games or 18 9 2 0
work puzzles with your child?

8. How often do you visit a library with your 18 8 3 0
child?

Total = 114 (51.4) 78 (35.1) 30 (13.5) 0
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Table C-7. Item Ratings Patterns Across All Items Measuring Peent Participation in Home Literacy and Community

Educational Activities (N=30)

Item Respondent Rating Change from Before HIPPY to Now

1-1| 1-2| 1-3|] 14 2-2 2- 2-4 3- 3- 4-4
1. How often do you or someone in your family 0 1 1 0 0 5 6 2 7 6
read to your child?
2. How much time do you spend each week 3 5 0 0 5 5 4 3 3 1
reading with your child?
3. How often do you read for your own 3 3 1 0 9 2 0 5 0 6
enjoyment?
4. How often do you tell your child a story? 3 1 0 0 8 5 2 3 0 5
5. How often do you teach your child letters, 0 1 1 0 0 9 4 3 2 6
words, or numbers?
6. How often do you do arts and crafts with your | O 3 2 0 2 7 4 4 2 1
child like coloring, painting, pasting, or using
clay?
7. How often do you play board games orwork | 3 6 0 0 12 3 2 2 0 1
puzzles with your child?
8. How often do you visit a library with your 6 2 1 0 0 1 2 5 5 7
child?

18 | 22 | 6 0 36 37| 24 27 19 33

Item scoring: “Not at all” = 1; “Once or twice a @l¢ = 2; “Three or more times a week” = 3; “Evergyd = 4

No Gain

1-1 18 (15.8)

2-2 36 (31.6)

3-3 27 (23.7)

4-4 33 (28.9)

Total 114 (51.4)
1 Point Gain

1-2 22

2-3 37

3-4 19

Total 78 (35.1)
2 Points Gain

1-3 6

2-4 24

Total 30 (13.5)
3 Points Gain

1-4 0

Total 0

Grand Total 222
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Table D-8. Gains for Subscale Ratings from First ¥ar Parent Retrospective Survey
for Parent Knowledge, Attitudes, Skills, and Behawrs (N=30 )

Survey Item Gain=0 Gain=1pt | Gains=2pts | Gain=3pts | Gain =4 pts
(1-1, 2-2, 3- | (1-2, 2-3, 3- | (1-3,2-4,3-5) | (1-4,2-5) (1-5)
3,4-4,5-5) | 4,4-5)
Parent Knowledge of Child Development and Age Appmpriate Expectations for Child
9. I understand how children | 13 14 1 0 0
develop at different ages.
12. | can identify the specific | 10 12 4 1 0
skills my child is learning.
Total = 23 26 5 1 0

Parent Skills in initiating, monitoring, and directing child’s preacademic educational activities

my child to read or do some
other one-on-one activity.

10. 1 know how to help my 8 17 2 0 0
child learn and develop.
17. 1 know how to use 14 12 2 0 0
everyday events and
activities to teach my
child something new.
Total = 22 29 4 0 0
Parent Perception of Quality of Parent-Child Interactions
11. My interactions with my | 20 6 1 0 0
child are mostly warm
and positive.
15. | enjoy doing learning 17 6 3 0 0
activities with my child.
16. My child enjoys working | 17 7 2 0 0
on learning activities with
me.
Total = 54 19 6 0 0
Parent Expectations About Child’s Performance in Skool
21. | expect my child will 6 16 6 1 1
work hard and do well when
he/she goes to school.
Total = 6 16 6 1 1
Parent Behaviors that Support Child’s Learning
13. I sit down regularly with | 12 12 2 0 0
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Table D-8 Continued. Gains for Subscale Ratings fro First Year Parent Retrospective Survey for Parent
Knowledge, Attitudes, Skills, and Behaviors — Engéh Language Survey (N=30)

Survey Item Gain=0 Gain=1 Gains =2 Gain=3 Gain=4
(1-1, 2-2, 3- | points points points points
3,4-4,5-5) | (1-2,2-3,3- | (1-3,2-4,3-5) | (1-4,2-5) (2-5)
4, 4-5)
14. | have a regular routine 7 12 2 1 0
(same time and place) for
working on learning
activities with my child.
18. | encourage my child tc 13 10 2 0 0
explore his/her world and
try new things.
19. | spend time actively 16 9 0 0 0
involved in playing with my
child.
20. I encourage my childto | 14 12 1 0 0
practice newly learned skills.
Total = 62 55 7 1 0
Grand Total = 167 (48.5) 145 (42.2) 28 (8.1) 3B)0. 1(0.2)
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Table D-9. Subscale Rating Patterns for All Item&/easuring Parent Knowledge, Skills, Attitudes and Bhaviors (N=30)

Knowledge of Child Development and Age AppropriateExpectations for Child

Rating Change from Before HIPPY to Now'
1-1|1-2| 1-3| 14| 15 2-2 2-3 24 25 383 314 354445 55
9. I understanc how children | 0 0 0 0 0 0 0 0 0 1 5 1 5 9 7
develop at different ages.
12. | can identify the specific | 0 0 0 0 0 0 0 1 1 2 2 3 4 10 4
skills my child is learning.
Total 0 0 0 0 0 0 0 1 1 3 7 4 9 19 11
Skills in initiating, monitoring, and directing child’s preacademic educational activities
10. 1 know how to help my 0 0 0 0 0 0 0 1 0 1 3 1 5 14 2
child learn and develop.
17. 1 know how to use 0 0 0 0 0 0 1 0 0 3 1 2 4 19 7
everyday events and
activities to teach my
child something new.
Total 0 0 0 0 0 0 1 1 0 4 4 3 9 24 9
Parent Perception of Quality of Parent-Child Interactions
11. My interactions withmy | O 0 0 0 0 0 0 1 0 0 1 0 8 5 12
child are mostly warm
and positive.
15. | enjcy doing learning 0 0 0 0 0 0 0 0 0 1 1 3 1 5 15
activities with my child.
16. My child enjoys working | O 0 0 0 0 1 0 0 0 0 0 2 4 7 12
on learning activities with
me.
Total 0 0 0 0 0 1 0 1 0 1 2 5 13 17 3¢
Parent Expectation of Child’s Performance in School
21. | expect my child will 0 0 0 0 1 0 0 0 1 0 0 6 6 1 O
work hard and do well when
he/she goes to school.
Total 0 0 0 0 1 0 0 0 1 0 0 6 6 1 O
Parent Behaviors that Support Child’'s Learning
1-1 | 1-2| 1-3| 14| 1-5| 2-2 2-3 24 2p 383 344 354445 ]| 55
13. | sit down regularly with | O 0 0 0 0 1 0 2 0 0 0 0 5 12 6
my child to read or do some
other one-on-one activity.
14. | have a regular routine 1 0 0 0 0 2 0 1 1 0 2 1 4 19 O
(same time and place) for
working on learning
activities with my child.
18. | encourage my child tc 0 0 0 0 0 0 0 2 0 0 1 0 3 9 10
explore his/her world and
try new things.
19. | spend time actively 0 0 0 0 0 1 0 0 0 0 1 0 6 8 9
involved in playing with my
child.
20. | encourage my childto | O 0 0 0 0 0 0 0 0 0 1 1 4 11 1Q
practice newly learned skills.
Total 1 0 0 0 0 4 0 5 1 0 5 2 22 50 3%




Table D-9. Subscale Rating Patterns for All ltem#/easuring Parent

Knowledge, Skills, Attitudes and Behaviors (N=30)

No Gain

1-1 1

2-2 5

3-3 8

4-4 59

5-5 94
Total 167 (48.5)
1 Point Gain

1-2 0

2-3 1

3-4 18

4-5 66
Total 145 (42.2)
2 Points Gain

1-3 0

2-4 0

3-5 20
Total 28 (8.1)
3 Points Gain

1-4 0

2-5 3
Total 3(0.8)
4 Points Gain

1-5 1
Total 1(0.2)
Grand Total 344
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Table D-10 Frequencies for Response Categories fBarent Survey Pretest Items-

Second-Year Parents (N=14)

Frequencies For Each Response Category

Question #1 #2 #3 Every
Not atall | Once or twice | Three or Day #4
awk/-1-2 more times
hours a week | a week
1. How often do you or someone inyour | O 1 7 6
family read to your child?
2. How much time do you spend each 2 5 5 2
week reading with your child?
3. How often do you read for your own 1 6 5 2
enjoyment?
4. How often do you tell your child a 1 5 5 2
story?
5. How often do you teach your child 1 4 4 5
letters, words, or numbers?
6. How often do you do arts and crafts 0 8 3 3
with your child like coloring, painting,
pasting, or using clay?
7. How often do you play board games or | 1 9 4 0
work puzzles with your child?
8. How often do you visit a library with 4 4 3 3
your child?
Grand Total Questions #1-8 10 (9.0) 42 (37.8) 36 (32.4) 23 (20.7 111
Question #1 #2 #3 #4 #5
Not at All | A Little A Fair Much Very Much
Amount
9. | am confident in my ability to explain | 4 6 1 1 1
my child’s educational needs to others.
10. | am comfortable asking for help in 3 7 0 1 2
getting my child’s educational needs met.
11. | feel confident | can speak up for my | 2 5 0 2 2
child’s educational needs.
12. | feel comfortable talking with my 3 6 1 2 1
family and friends about my child’s skills
and abilities as well as his/her educational
challenges.
13. | enjoy taking my child places inthe | 2 6 1 3 1
community where he/she can learn special
things (i.e., zoo, aquarium, or a museum).
14. | enjoy playing and doing educational | 2 3 3 2 2
activities with my child.
15. | like to read and look at books with 1 6 2 1 3
my child.
16. | make special plans to participate 1 6 3 1 2
with my child in learning activities.
17. I use what | have learned in HIPPY to | 4 5 3 1 0
teach my other children new things.
18. | use HIPPY teaching skills when | 5 3 4 0 1
teach my other children new things, for
example, repeating “correct” responses
and providing praise.
27 53 18 14 15
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Table D-10 Continued. Frequencies for Response Gagories for Parent Survey Pretest Items-
Second-Year Parents (N=14)

#1 #2 #3 #4 #5

Not at All | A Little A Fair Much Very Much

Amount

19. | share what | learned about how to 3 3 6 0 1
work with children with other parents who
are not in HIPPY.
20. | talk to my family and friends about | 2 4 4 1 2
the new skills my child is acquiring, like
counting numbers and naming letters.
21. | talk with my child about the 2 4 4 2 1
television shows he/she is watches.
22. |display my child’'s drawings and 3 0 5 4 2
activity pages on a wall, refrigerator, or
bulletin board.
23. | enforce family rules about what TV | 4 2 4 3 1
programs and/or how much TV my
children are allowed to watch.
24. | talk to my child about how much | 3 4 5 1 1
love learning new things.
25. | find ways to make sure my child has | O 7 3 2 2
books, educational videos, or learning
games in my home.
26. | have developed friendships with 2 7 5 0 0
others who share common concerns with
me.
27. | have met new friends that are 2 8 4 0 0
valuable sources of support and
information.
28. | have met new friends who have 2 8 3 0 0
provided assistance to me so | can
continue in the HIPPY program.
29. My new friendships with other parents| 2 8 3 0 1
have provided me information about
special services available in my
community.
Total #19-29 25 55 46 13 11
Total #9-18 27 53 18 14 15
Grand Total (277) 52 (18.8) | 108 (39.0) 64 (23.1) 27 (9.7) 26 (9.4)
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Table D-11. Frequencies for Response Categories féarent Survey Posttests Items-

Second-Year Parents (N=14)

Frequencies For Each Response Category
Question #1 #2 #3 Every
Not at all Once or Three or Day #4
twice a wk/ | more times
- 1-2 hours | a week
a week
1. How often do you or someone in your 0 0 5 9
family read to your child?
2. How much time do you spend each week 1 0 9 4
reading with your child?
3. How often do you read for your own 0 5 7 2
enjoyment?
4. How often do you tell your child a story? | 1 7 3 3
5. How often do you teach your child 0 1 3 10
letters, words, or numbers?
6. How often do you do arts and crafts with | O 3 9 2
your child like coloring, painting,
pasting, or using clay?
7. How often do you play board games or | O 9 5 0
work puzzles with your child?
8. How often do you visit a library with 2 1 8 3
your child?
Grand Total Questions #1-8 4 (3.6) 26 (23.2) 49 (43.8) 33 (29.5 112
Question #1 #2 #3 #4 #5 Very
Not at All A Little A Fair Much Much
Amount
9. | am confident in my ability to explain | O 1 6 5 1
my child’s educational needs to others.
10. 1 am comfortable asking for help in 0 1 5 5 2
getting my child’s educational needs met.
11. | feel confident | can speak up formy | O 0 6 5 2
child’s educational needs.
12. | feel comfortable talking with my 0 1 4 7 1
family and friends about my child’s skills
and abilities as well as his/her educational
challenges.
13. 1 enjoy taking my child places in the 0 0 4 8 1
community where he/she can learn special
things (i.e., zoo, aquarium, or a museum).
14. 1 enjoy playing and doing educational | O 0 4 5 4
activities with my child.
15. 1 like to read and look at books with 0 0 2 6 5
my child.
16. | make special plans to participate with| O 0 4 4 4
my child in learning activities.
17. 1 use what | have learned in HIPPY to | 3 4 0 2 4
teach my other children new things.
3 7 35 a7 24
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Table D-11 Continued. Frequencies for Response Gagories for Parent Survey Posttest Items-
Second-Year Parents (N=14)

#1 #2 #3 #4 #5

Not at All A Little A Fair Much Very

Amount Much

18. 1 use HIPPY teaching skills when | 3 5 0 4 1
teach my other children new things, for
example, repeating “correct” responses and
providing praise.
19. | share what | learned about how to 0 5 4 2 2
work with children with other parents who
are not in HIPPY.
20. | talk to my family and friends about 1 2 3 3 4
the new skills my child is acquiring, like
counting numbers and naming letters.
21. | talk with my child about the television | 1 2 4 4 2
shows he/she is watches.
22. | display my child’s drawings and 0 1 3 5 5
activity pages on a wall, refrigerator, or
bulletin board.
23. | enforce family rules about what TV 0 1 4 5 4
programs and/or how much TV my
children are allowed to watch.
24. 1talk to my child about how much | 0 1 5 2 6
love learning new things.
25. | find ways to make sure my child has | 0 0 4 4 6
books, educational videos, or learning
games in my home.
26. | have developed friendships with 0 1 4 4 5
others who share common concerns with
me.
27. | have met new friends that are 0 2 4 4 4
valuable sources of support and
information.
28. | have met new friends who have 0 2 3 5 4
provided assistance to me so | can continue
in the HIPPY program.
29. My new friendships with other parents | 0 2 3 6 3
have provided me information about
special services available in my community
Total #18-29 = 164 5 24 41 48 46
Total #9-17 = 116 3 7 35 a7 24
Grand Total 280 8 (2.9) 31(11.1) 76 (27.1) 95 (33.9 70 (25.0
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Table D-12. Gains for Subscale Ratings for ItemBleasuring Parent Participation in Home Literacy and
Community Educational Activities — Retrospective Swvey 1l (N=14)

Survey Item Gain=0 Gain=1 Gains = 2 Gain=3
(1-1, 2-2, 3- | points points points
3,4-4) (1-2, 2-3, 3- | (1-3, 2-4) (1-4)
4)
1. How often do you or someone in your family | 8 5 0 0
read to your child?
2. How much time do you spend each week 6 4 3 0
reading with your child?
3. How often do you read for your own 10 2 1 0
enjoyment”
4. How often do you tell your child a story’ 10 2 5 0
5. How often do you teach your child letters, 7 4 3 0
words, or numbers?
6. How often do you do arts and crafts 6 6 0 0
with your child like coloring, painting,
asting, or using clay’
7. How often do you play board games or 10 3 0 0
work puzzles with your child?
8. How often do you visit a library with your 9 3 2 0
child?
66 (60.6) 29 (26.6) 14 (12.8) 0 (0.0)
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Table [-13. Item Ratings Patterns Across All Items Measuring Peent Participation in Home Literacy and Community
Educational Activities - Retrospective Parent Surey Il (N=14)

Item Respondent Rating Change from Before HIPPY to Now

1-1| 1-2| 1-3 1-4 2-2 2-3 24|  3- 3- 4-4
1. How often do you or someone in your family 0 0 0 0 0 1 0 3 4 5
read to your child?
2. How much time do you spend each week 0 0 2 0 0 3 1 4 1 2
reading with your child?
3. How often do you read for your own 0 0 1 0 5 1 0 4 1 1
enjoyment?
4. How often do you tell your child a story? 0 0 1 0 5 1 4 4 1 1
5. How often do you teach your child letters, 0 0 1 0 1 1 2 1 3 5
words, or numbers?
6. How often do you do arts and crafts with your | O 0 0 0 2 6 0 2 0 2
child like coloring, painting, pasting, or using
clay?
7. How often do you play board games orwork | O 1 0 0 7 2 0 3 0 0
puzzles with your child?
8. How often do you visit a library with your 2 0 2 0 1 3 0 3 0 3
child?

2 1 7 0 21 18 7 241 10 19

Item scoring: “Not at all” = 1; “Once or twice a @l¢' = 2; “Three or more times a week” = 3; “Evergyd = 4

No Gain
1-1 2
2-2 21
3-3 24
4-4 19
Total 66 (60.6)
1 Point Gain
1-2 1
2-3 18
3-4 10
29 (26.6)
Total
2 Points Gain
1-3 7
2-4 7
Total 14 (12.8)
3 Points Gain
1-4 0
Total 0
Grand Total 109
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Table D-14 Gains for Subscale Ratings from Secor¢ear Parent Retrospective Survey
for Parent Self-Efficacy, Interactive Activities, Use of Teaching Skills, Home Environment, and Social
Support (N=14)

Survey Item Gain=0 Gain=1pt | Gains=2pts | Gain=3pts | Gain =4 pts
(2-1, 2-2, 3- | (1-2,2-3, 3- | (1-3,2-4,3-5) | (1-4,2-5) (2-5)
3,4-4,5-5) | 4,4-5)
Parents’ Self-Confidence
9. | am confident in my ability 2 3 6 1 0
to explain my child’s
educational needs to othels.
10. |am conortable asking | 2 3 5 2 0
for help in getting my
child’s educational needs
met.
11. | feel confident | can spe | 2 4 4 2 0
up for my child’s
educational needs.
12. | feel comfortable talkin 2 3 5 2 0
with my family and friends
about my child’s skills and
abilities as well as his/her
educational challenges.
Total = 8 13 20 7 0
The Joy of Learning
13. | enjoy taking my chili 4 1 6 1 0
places in the community
where he/she can learn
special things (i.e., zoo,
aquarium, or a museum).
14. | enjoy playing and doir | 3 1 7 0 0
educational activities with
my child.
15. | like to read and look 3 0 8 1 0
books with my child.
16. | make special plans 3 1 6 1 0
participate with my child in
learning activities.
Total = 13 3 27 3 0
Generalizing HIPPY Teaching Skills
17. 1 use what | have learned| 5 2 4 2 0
in HIPPY to teach my other
children new things.
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Table D-14 Gains for Subscale Ratings from Secontear Parent Retrospective Survey
for Parent Self-Efficacy, Interactive Activities, Use of Teaching Skills, Home Environment, and Social

Support (N=14)

Survey Item Gain=0 Gain =1 pt | Gains = 2 pts | Gain = 3 pts Gain =4 pts
(1-1, 2-2, 3- | (1-2,2-3, 3- | (1-3,2-4,3-5) | (1-4,2-5) (1-5)
3,4-4,5-5) | 4,4-5)
18. | use HIPPY teching skills | 5 2 4 1 0
when | teach my other
children new things, for
example, repeating
“correct” responses and
providing praise.
19. | share what | learned ab(| 2 4 4 0 0
how to work with children
with other parents who areg
not in HIPPY.
Total = 12 8 123 3 0
Promoting An Educational Milieu that Fosters Literacy
20. |talk to my family and 2 2 4 2 0
friends about the new skills
my child is acquiring, like
counting numbers and naming
letters.
21. | talk with my child about | 2 2 6 0 0
the television shows he/she i$
watches.
22. | display my child’s 8 3 1 0 0
drawings and activity pages gn
a wall, refrigerator, or bulletin
board.
23. | enforce family rules 3 1 0 0 0
about what TV programs
and/or how much TV my
children are allowed to watch|
24. | talk to my child about | 4 2 6 2 0
how much | love learning new
things.
25. 1find ways to make sure| 4 2 5 2 0
my child has books,
educational videos, or learnin
games in my home.
Total 23 12 22 6 0
Breaking Through the Social Isolation of Parents -Social Support
26. | have developed 2 2 8 2 0

friendships with others who
share common concerns with
me.
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Support — (N=14)

Table D-15 Gains for Subscale Ratings from Secor¢ear Parent Retrospective Survey
for Parent Self-Efficacy, Interactive Activities, Use of Teaching Skills, Home Environment, and Social

Survey Item Gain=0 Gain=1 Gains =2 Gain=3 Gain=4
(1-1, 2-2, 3- | points points points points
3,4-4,5-5) | (1-2,2-3,3- | (1-3,2-4,3-5) | (1-4,2-5) (2-5)
4, 4-5)
27. | have met new friends whp 3 2 7 2 0
are valuable sources of
support and information.
28. | have met new friends wl| 2 0 9 2 0
have provided assistance to
me so | can continue in the
HIPPY program.
29. My new friendships with | 2 2 8 1 0
other parents have provided
me information about special
services available in my
community.
Total = 9 6 32 7 0
Grand Total = 65 (26.3) 42 (17.0) 113 (45.7) 26 (10.5) 1(0.4)
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Table D-16. Rating Patterns for All tems MeasuringParent Self-Efficacy, Interactive Activities, Useof Teaching Skills,

Home Environment, and Social Support (N=14)

Rating Change from Before HIPPY to Now'

1-1 12| 1-3| 14| 15| 2-2 23 24 265 33 3 5 44-4-5 | 5-5
9. | am confident in my ability 0 1 2 1 0 0 2 4 0 1 0 0 0 1
to explain my child’s
educational needs to others.
1-1|1-2| 1-3| 14| 1-5| 2-2 23 24 26 33 3 t5 44-4-5 | 5-5
10. | am comfortable asking 0 0 2 1 0 0 3 3 1 0 0 1 0 1
for help in getting my
child’s educational needs
met.
1-1 | 1-2| 1-3| 14| 15| 2-2 23 24 26 38 3 t5 44-4-5 | 55
11. | feel confident | can speal | 0 0 2 2 0 0 3 2 0 0 0 1 1 1
up for my child’s
educational needs.
1-1 | 1-2| 1-3| 14| 1-5| 2-2 23 24 26 3383 3 t5 44-4-5 | 55
12. | feel comfortable talking 0 0 2 1 0 0 2 3 1 0 1 2 0 0
with my family and friends
about my child’s skills and
abilities as well as his/her
educational challenges.
1-1|1-2| 1-3| 14| 1-5| 2-2 23 24 2-b 33 3 t5 44-4-5 | 5-5
13. | enjoy taking my child 0 0 1 1 0 0 1 5 0 1 0 2 0 1
places in the community
where he/she can learn
special things (i.e., zoo,
aguarium, or a museum).
1-1 | 1-2| 1-3| 14| 1-5| 2-2 23 24 26 3383 3 t5 44-4-5 | 55
14. | enjoy playing and doing 0 0 2 0 0 0 0 3 0 1 0 1 1 1
educational activities with
my child.
1-1|1-2| 1-3| 14| 15| 2-2 23 24 2b 3383 3 t5 44-4-5 | 5-5
15. 1 like to read and look at 0 0 1 0 0 0 0 5 1 0 0 1 0 2
books with my child.
1-1 | 1-2| 1-3| 14| 15| 2-2 23 24 2-b 33 3 t5 44-4-5 | 5-5
16. | make special plans ti 0 0 1 0 0 0 1 3 1 1 0 1 0 1
participate with my child in
learning activities.
1-1 (12| 13| 14| 15| 2-2 23 24 26 33 3 t5 44-4-5 | 5-5
17. 1 use what | have learned ir | 3 0 1 0 1 0 1 2 2 2 0 0 1 0
HIPPY to teach my other
children new things.
1-1 | 1-2| 1-3| 14| 15| 2-2 23 24 26 38 3 t5 44-4-5 | 55
18. | use HIPPY teaching skills | 3 0 1 1 0 0 1 2 0 2 1 0 0 0

when | teach my other
children new things, for
example, repeating
“correct” responses and
providing praise.
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Table D-16 Continued. Rating Patterns for All temsMeasuring Parent Self-Efficacy, Interactive Activties, Use of Teaching
Skills, Home Environment, and Social Support (N=14)

1-1 | 1-2| 1-3| 14| 1-5| 2-2 2-3 24 2- 33 34 35 44-45 | 55
19. Ishare what | learned 0 2 1 0 0 1 1 1 0 1 1 2 0 0 0
about how to work with
children with other parents
who are not in HIPPY.
1-1 | 1-2| 1-3| 14| 15| 2-2 2-3 24 2- 33 34 35 44-45 | 55
20. | talk to my family and 0 0 1 1 0 1 1 1 1 0 1 2 0 0 1
friends about the new skills my
child is acquiring, like
counting numbers and naming
letters.
1-1 | 1-2| 1-3| 14| 1-5| 2-2 2-3 24 2- 33 3i4 35 44-45| 55
I talk with my child about the 0 1 1 0 0 0 1 3 0 1 0 2 1 0 0
television shows he/she
watches.
1-1|1-2| 1-3| 14| 1-5| 2-2 2-3 24 2- 33 3i4 35 44-45]| 55
22. |display my ild’s 0 0 0 0 0 0 1 0 0 2 1 1 3 1 3
drawings and activity pages
on a wall, refrigerator, or
bulletin board.
1-1 | 1-2| 1-3| 14| 15| 2-2 2-3 24 2- 33 34 35 44-45 | 55
23. | enforce family rules about | O 0 0 0 0 0 0 0 0 2 0 0 1 1 0
what TV programs and/or
how much TV my children
are allowed to watch.
1-1 | 1-2| 1-3| 14| 15| 2-2 2-3 24 2- 33 34 35 44-45 | 55
24. | talk to my child about how | 0 0 3 0 0 1 0 1 2 2 1 2 0 1 1
much | love learning new
things.
1-1|1-2| 1-3| 14| 1-5| 2-22 2-3 2-4 2- 33 3i4 35 44-45| 55
25. | find ways to make sure 0 0 0 0 0 0 2 3 2 1 0 2 1 0 2
my child has books,
educational videos, or learning
games in my home.
1-1|1-2| 1-3| 14| 1-5| 2-22 2-3 2-4 2- 33 3i4 35 44-45]| 55
6. | have developed friendship | O 1 1 0 0 0 1 4 2 2 0 3 0 0 0
with others who share
common concerns with me.
1-1|1-2| 1-3| 14| 1-5| 2-2 2-3 24 2- 33 34 35 44-45]| 55
27. | have met new friends 0 1 1 0 0 1 1 4 2 2 0 2 0 0 0
who are valuable sources of
support and information.
1-1|1-2| 1-3| 14| 1-5| 2-22 2-3 2-4 2- 33 3i4 35 44-45| 55
28. | have met new friends 0 0 2 0 0 1 0 5 2 1 0 2 0 0 0
who have provided assistance
to me so | can continue in the
HIPPY program.
1-1 | 1-2| 1-3| 14| 1-5| 2-2 2-3 24 2- 33 3i4 35 44-45]| 55
29. My new friendships with | O 1 1 0 0 1 1 5 1 1 0 2 0 0 0

other parents have provided
me information about special
services available in my
community.
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Table D-16 Continued. Rating Patterns for All temsMeasuring Parent Self-Efficacy, Interactive Activties, Use of Teaching
Skills, Home Environment, and Social Support (N=14)

1-1 | 12| 1-3| 14| 15| 22 23 24 2b 33 314 35 445 |55

GRAND TOTAL 6 7 26 | 8 1 6 23 | 59 18 23 6 28 15 6 15
No Gain

1-1 6 (9.2)

2-2 6 (9.2)

3-3 23 (35.4)

4-4 15(23.1)

5-5 15 (23.1)
Total 65(26.3)
1 Point Gain

1-2 7

2-3 23

3-4 6

4-5 6
Total 42(17.0)
2 Points Gain

1-3 26

2-4 59

3-5 28
Total 113 (45.7)
3 Points Gain

1-4 8

2-5 18
Total 26 (10.0)
4 Points Gain

1-5 1
Total 1(0.4)
Grand Total 247




